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Introduction

Introduction
This Practice Learning Guide is for everybody actively involved in practice
learning – especially students, practice teachers, on-site supervisors, practice
veriﬁers and programme tutors. Its aim is to provide a common and
transparent approach to assessment and support throughout the practice
learning period.
All students should read this introduction as it discusses important
information about the professional standards and requirements for social
work.
Part 1 contains guidance for the K113 practice learning, which leads to the
‘preparation for practice’ assessment.
Part 2 is the guidance for the K216 and K315 placements. It may also be of
interest to K113 students who are hoping to proceed to these modules.
Students should use this guide alongside other module documents, including
the Social Work Handbook, the relevant Module Guide and Assessment
Guide, Aids to Practice, Law resources and Study planner.
Please use Table 1 overleaf (along with the Contents page or Index) to
locate speciﬁc information that may be relevant to your particular role.

Context of Practice Learning
Becoming a professional social worker requires more than the acquisition of
knowledge and skills. In Northern Ireland students completing a
professional course in social work must complete two periods of workbased practice learning. Practice learning opportunities may be undertaken
in a student’s own agency (if deemed suitable) or are allocated through the
Northern Ireland Degree in Social Work Partnership (NIDSWP). Each
student is assigned a practice teacher who assesses his/her practice in terms
of competent and conﬁdent practice. Practice teachers assess students’
competence at Level 2 and Level 3 using the 6 Key Roles and 20 National
Occupational Standards (NOS) for social work in which students must
demonstrate competence and conﬁdence as a qualifying social worker (The
Northern Ireland Framework Speciﬁcation for the Degree in Social
Work 2015).
As well as demonstrating competence in the Key Roles and NOS, social
work students must also demonstrate that they are able to adhere to the
Social Care Standards of Conduct for Social Work Students (2019). Social
work students are required to register with the Northern Ireland Social
Care Council (the NISCC or Social Care Council). This is a regulatory
body for the social care workforce. Its purpose is to raise standards in the
workforce by registering social care workers; setting standards for their
conduct and practice; and supporting their professional development.
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Work-based practice learning is an integral part of the Northern Ireland
Degree in Social Work. Throughout the Degree in Social Work Programme
students are required to complete 225 days of practice learning, of which:
.

25 days must be spent in preparation for direct work with service users

.

185 days must be spent in direct supervised practice (85 days at level 2
and 100 days at level 3) and 15 days must be used as Practice
Development Days (PDDs) (Social Care Council, 2020)

A practice learning opportunity (PLO) refers to the period of time a student
spends in a practice setting. The practice learning experience aims to
provide students with the opportunities to develop understanding,
knowledge, skills, values, ethics and professionalism in social work
practice. In each PLO students are required to demonstrate progress
commensurate with the level of the programme. Each PLO will also provide
opportunities to develop anti-oppressive practice.
As an adult learners, students have a responsibility to use the PLO to
maximise learning and to use the support provided to promote their personal
and professional development. Appropriate staff in the PLO site will ensure
that suitable learning opportunities are available to enable students to meet
the requirements. These staff will also support students to achieve the level
of conﬁdence and competence required.
Practice Learning Requirements
The Social Care Council requires all students to spend 185 days in direct
supervised practice.
Over the course of the degree students should have opportunities to gain
experience of:
.

carrying out statutory social work tasks;

.

at least two different settings;

.

providing services to at least two service user groups;

.

group care;

.

working with at least two other professions;

.

the contested nature, scope and purpose of social work in a diverse
society;

.

participating in formal decision – making forums;

.

participating in and presenting evidence in courts or tribunals or other
formal hearings; and

.

applying community development approaches in social work.

(The Northern Ireland Social Care Council, 2018)
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Table 1 Which sections apply to my role?
Section

Topic

Introduction Introduces the three levels of
practice learning, explains how
to use this Practice Learning
Guide and summarises the
professional requirements that
students must achieve.
Part 1

Who should read this?
Everyone

Practice Learning Guidance
for K113

1-6

K113 students and practice
veriﬁers/managers

Part 2

Practice Learning Guidance
for K216/K315

1

Outlines the requirements,
roles and responsibilities of
each member of the practice
learning team. Also, speciﬁes
qualiﬁcation requirements for
practice teachers and on-site
supervisors.

2

Overview of placement
requirements and The Open
University’s expectations.

3

Discusses principles which
underpin the assessment of
students’ practice learning and
offers guidance on evidence.

4.

Guidance on placement
documentation and processes.
(The main ‘instructions’ are
provided on the proformas. You
will ﬁnd a summary of these
forms on the back cover.)

5

Guidance, actions and options
for managing difﬁculties in a
placement.

As required

6

Suggests practical activities
and tasks to support students’
professional development on
placement.

K216/K315 students and
practice teachers

Appendix 1

The Key Roles and National
Occupational Standards,
including the Matrix.

Everyone

Appendix 2

Statements of differential for
levels of practice learning.

Everyone

Appendix 3

Maps the module content of
both K216 and K315 to the
components of good practice.

K216/K315 practice teachers

Appendix 4

Guidance on training, qualifying Practice teachers
and support for practice
teachers.

Everyone on K21/K315
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Appendix 5

Northern Ireland Framework
Speciﬁcation for Degree in
Social Work.

Everyone

Appendix 6

Guidance for placements in the
students’ own workplace.

As required

Appendix 7

NIDSWP - Good practice for
Everyone on K315
involving service users in social
work education.

Appendix 8

NI Social Care Council
Standards of Conduct for
Students.

As required

Appendix 9

Start of placement and the
calculation of practice learning
days.

Practice teachers and students

Appendix
10

Further reading on practice
learning.

Practice teachers and students

Appendix
11

Preparation for Practice and
PLO Tuning in Frameworks.

Practice teachers and students

Appendix
12

Common abbreviations and
acronyms used by The Open
University.

Everyone

The OU, in accordance with the requirements of the Northern Ireland
Framework Speciﬁcation for the Degree in Social Work (2015), strongly
encourages the integration of academic and practice learning. Therefore the
practice experience and the Preparation for Practice days (K113) and
placements (K216 and K315) are an integral part of the modules. The
learning outcomes for practice learning are those identiﬁed in the relevant
Module Guide. It is not possible to pass these modules without passing the
placement. For further guidance please refer to Section 7.2 of the
Assessment Guide on the module website.
Each stage of the degree carries different expectations about practice
learning to meet regulatory and professional standards. It is also important
to understand the different expectations between the following academic
stages:

K113 Foundations for social work practice
This key introductory Stage 1 module is focused on acquiring the
underpinning knowledge, values and skills to inform students’ future
practice. Students develop their knowledge of the key tasks and roles of
social work, alongside the social work standards and codes of practice
relevant to each nation of the UK. Students also develop academic skills to
enable them to produce academic essays and reﬂective writing assignments.
The module includes a distinct threshold assessment of students’ readiness
to begin practice learning with service users. All students are “prepared for
practice” before they begin their placement, as set out in the Practice
Learning Requirements for NI Social Work degree.

12

Introduction

K216 Applied social work practice
The aim of K216 and its linked Stage 2 modules is to build on K101/K102
and K113, so that students can apply their learning over 85 days of social
work practice. Students will begin to apply their theoretical learning to
practice, both during their practice learning and in their academic work.
They will be acquiring a broader knowledge base and will be expected to
demonstrate that they can select and explain the application of appropriate
aspects of knowledge to speciﬁc practice contexts. In their practice learning,
students will be working towards the Northern Ireland Social Care Council
(NISSC) standards for qualiﬁcation in the statement of Key Roles and
National Occupational Standards.

K315 Critical social work practice
As part of their Stage 3 studies, students complete K315. The aim of this
module is to reﬂect on, critically analyse and evaluate their role as social
workers. At this stage, students move on to develop a critical approach to
theory and the evaluation of their own practice. They are expected to think
critically about the ideas that they come across by comparing them with
alternatives, thereby weighing up the relative value of different ideas. K315
students are expected to work more independently in practice than K216
students, applying their learning in a range of contexts and demonstrating
that they can critically evaluate their own practice and that of other people.
They work towards the Practice Learning Requirements for NI Social Work
Degree Key Roles and National Occupational Standards, which requires
greater autonomy and an ability to work with more complex situations than
is expected of K216 students. In the K315 placement, students must provide
evidence of their capacity to work as an accountable and responsible newly
qualiﬁed practitioner. (Please refer to placement differentials in Appendix
2.)

Professional standards
This section is relevant for students on all three stages of the Social Work
degree. Please refer to the Social Care Council Standards of Conduct and
Practice for Students for full details about the regulatory and professional
requirements, which can be found online via this link:
https://thesocialcarecouncil.info/storage/resources/standards-of-conduct-andpractice-for-social-work-students-2019.pdf
Please also refer to Appendix 8.
The professional standards of conduct and practice describe the behaviours,
attitudes and values expected of registrants and are the benchmark of good
practice. You will be required to sign a declaration that you agree to comply
with these standards as part of the registration process. Social Work
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students follow the same standards of conduct for social work as
professionally qualiﬁed social workers.
The professional standards of conduct and practice require social workers to
be able to maintain Fitness to Practise, which is discussed below.

Northern Ireland Degree Partnership
Students’ practice learning in all three modules is assessed using the Key
Roles and National Occupational Standards for social work. Further
information, if required, can be obtained from the NIDPSW website https://
nidswp.net/documents/
The main purpose of the Northern Ireland Degree Partnership (NIDSWP) is
to facilitate regional policies and approaches in areas such as student
selection, course content, delivery and practice learning provision. The
Partnership is accountable to the Northern Ireland Social Care Council and
reports to it on any aspect of course provision, including collaborative
arrangements, resources, curriculum content and delivery arrangements,
practice learning, future plans, evaluation and statistics.
The Key Roles and NOS guide the development of social workers’
capabilities at each stage of their career and professional development.
Students and practice teachers will need to refer to the relevant level of the
Key Roles and NOS throughout their practice experience days or placement.
Full details of the expectations for each of the Key Roles and NOS can be
seen in Appendix 1 of this guide.

Fitness to Practise
Please refer to the Handbook for full details of how students should ensure
their Fitness to Practise. Students should also familiarise themselves with
the Professional Standards of Conduct and Practice, available online at
https://thesocialcarecouncil.info/storage/resources/standards-of-conduct-andpractice-for-social-work-students-2019.pdf
Please note that, in addition to achieving pass grades on assessed
academic work and practice, students cannot gain a social work
qualiﬁcation if their conduct does not meet the requirements set out in
the Social Care Council Standards of Conduct and Practice for SW
Students.
Fitness to Practise includes being careful to avoid doing anything which
may affect public protection, or conﬁdence in the profession or the
regulatory process. This may include matters not directly related to
professional practice. Further details can be found in the Open University
Fitness to Practise procedure, available on the Social Work Agency website
and in the Practice management section of the module website. This
procedure applies to all students who are registered on the Social Work
degree.
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On admission to the Social Work degree, students provide information about
their conduct, character and health. At the start of each practice learning
module, students are formally asked to conﬁrm that no new issues have
arisen that might impact on their Fitness to Practise (see Part 2,
Section 4.3). This is also recorded at the end of each placement, via the
practice teacher report. However, students have an ongoing responsibility to
inform the OU of any such issues at the earliest opportunity.
If Fitness to Practise concerns do arise, please refer to the Handbook and
see the advice in Part 2, Section 5 of this guide.

Contacts and websites for the social work
programme
If you wish to speak to someone about any of the information contained in
this guide, you can contact your module tutor or your K216/K315
programme tutor. Please refer to the Handbook for all other contact details
and websites.
Social Work Team Northern Ireland: ireland-social-work@open.ac.uk
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Practice learning guidance for K113

Part 1 Practice learning guidance
for K113
This part contains a summary of the practice learning arrangements on
K113. These arrangements apply even if practice learning is being
completed at volunteer level within a social care organisation. You will ﬁnd
forms and additional guidance in the K113 module guidance. Details of the
‘Preparation for Practice’ assessment workshop guidance should be read
along with the overall K113 Assessment Guide. Students should also read
the Introduction to this Practice Learning Guide.
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Practice skills days

Practice skills days

K113 students must complete a structured programme of face-to-face
practice skills workshops, which will enable them to take part in a
formative and summative ‘Preparation for Practice’ assessment. The
preparation for practice element is incorporated into the K113 programme
and supports students in developing practical skills, conﬁdence and
competence in working directly with service users in social work practice.
During the module the students will be required to practice and be observed
carrying out a range of communication skills. This programme contributes
to the Northern Ireland Social Care Council (NISSC) standards for
qualiﬁcation in the statement of Key Roles and National Occupational
Standards and will help to prepare continuing students for their ﬁrst
assessed placement on K216.
K113 students are also required to undertake:
.

at least 10 days of veriﬁed practice experience in a social care setting.
This includes a recommendation that the student shadows the work of a
qualiﬁed social worker for at least one day if this is possible to arrange.

As well as face-to-face skills workshops, OU tutors will run online tutorials,
forums and discussions. Attendance at all these learning events is
obligatory for all students and alternative activities need to be negotiated
with the tutor if exceptional circumstances cause a student to miss any part
of these events.
It is a requirement that all students must complete the programme of
practice skills, and submit the ‘Preparation for Practice’ assessment, in
order to pass K113 and proceed to K216.

Sponsored Social Work Students
Students who are registered on the Social Work degree are also required to
discuss and agree an Individual Learning Plan (ILP) with their tutor. This is
an opportunity for students to reﬂect on and record their personal learning
needs. They will think about what they need to do on PLO to address their
learning needs, consider their existing knowledge and experience, and
identify their learning needs in each of the key roles.
Students are required to undertake 15 individual practice development days
over the duration of the degree programme. They can use the 10 veriﬁed
practice days in K113 as part of this. It should be noted that the remaining
days cannot be completed within the assessed periods of PLO. Guidance on
alternative ways to meet the PDDs is available on the Social Care Council
website:
https://thesocialcarecouncil.info/storage/resources/guidance-on-individualpractice-1.pdf
Students are required to maintain a Personal Development Workbook
(sometimes called a ‘Reﬂective Log’) which will be used throughout the
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programme as a key learning tool. This will help with skills development on
K113. Although the workbook will not be assessed, and students are not
required to share the contents, students will be expected to use the material
to inform certain assessed pieces of work. Students will be encouraged to be
creative and ﬂexible in terms of how they develop the workbook and will
be supported by their module tutor and programme tutor in doing so.
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2 Practice experience in a social
care setting (10 days)
Students who are already employed or doing voluntary work in social care
are not expected to complete any additional practice days during their K113
studies, although they may need to spend time doing activities that are not
part of their usual workload.
If you are a K113 student who is not already working in a social care
setting, it is your own responsibility to ﬁnd and make all arrangements for
the 10 practice experience days, and to identify an appropriate person who
is able to act as a ‘veriﬁer’ (see below). The OU is not able to assist in
ﬁnding practice experience, but your module tutor may be able to offer you
advice if you need it.
To ensure that you can complete the required number of practice experience
days, you may do voluntary work in any kind of setting that provides social
care. The practice experience days do not have to be consecutive and do not
require you to be alone with service users.
It is also your responsibility to make arrangements with the agency to
ensure that any requirements for Enhanced Disclosure Check (Access NI)
checks are met.
The 10 practice experience days (to be veriﬁed by a line manager or
supervisor) are designed to conﬁrm that you:
.

have the potential to conduct yourself in a professional manner

.

have the potential to engage safely and effectively with service users

.

are unlikely to present any inappropriate behaviour to service users or
colleagues

.

have been able to shadow a qualiﬁed social worker

.

have had a conversation with a service user (see below).

Whether you are in your normal workplace or have negotiated practice
experience on a short-term basis, you will be expected to undertake the
following activities with the permission of your line manager (or the agency
manager, if you are a K113 sponsored student):
1 Arrange the equivalent of 10 days of practice experience.
2 Arrange to have a conversation with a service user about their
experience of using health, education or social care services, and write a
report of this conversation. This includes how you tuned into this
conversation.
3 Find out about the main policies and guidance that inﬂuence the
agency’s decision about who it offers a service to, and how it protects
both service users and staff.
4 You are also advised to try and arrange to shadow a qualiﬁed social
worker for at least one day. Arrange to have a discussion with the social
worker in advance and, if possible, afterwards, so that you understand
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their role, the legal basis (if applicable) and the methods of intervention
they are using.

2.1

Guidance notes

It is your responsibility to make the arrangements for the practice
experience activities. Doing this in an appropriate way can help to
demonstrate your understanding of professional communication and conduct.
Take care to be reliable and punctual, and prepare well for any shadowing
activities and contact with service users.
The activities will prepare you for the assessment of ‘Preparation for
Practice’ at the end of K113, and so indicate that you are suitable to
proceed to more formal practice learning in the social work programme in
K216. In the face-to-face workshops you will have the opportunity to
practise and evaluate your skills. You will also be encouraged to use the
forum and Adobe Connect rooms to practise your skills with your peers.
This will prepare you for an assessed observation and recording of your
communication skills in a role play in Workshop 4 (formative) and 7
(summative). Service users and carers will be involved in these workshops
where possible.
You will report on a conversation with a service user about what makes a
good social worker. This includes how you tuned into this conversation.
There are a number of models available to students that will provide
structure and support for this exercise and you can make a decision based
on which model you ﬁnd most useful (see Appendix 10 for examples).
We cannot be too prescriptive about the exact activities you should carry
out, as this will depend on the opportunities offered by the setting and your
role. However, try to ﬁnd out as much as you can about the organisation
you are working in. What services are provided, and to whom? Is the
agency’s work guided by legislation, and if not, how did it come into
existence? What role do social workers play in relation to the agency? You
should also ﬁnd out about agency policies.For example, there may be
written statements about the agency’s values or aims; its approach to
equality and diversity; how it maintains conﬁdentiality; how to make
complaints; how it handles concerns about safeguarding; and so on. This is
not an exhaustive list and researching this kind of information will help you
to become more aware of the context for social work practice.
Talk with your supervisor or manager, the other team members and service
users to ﬁnd out as much as you can about the agency and its services.
Observe what goes on from day to day. Ask questions, listen, and try to
keep notes or a reﬂective diary.
The conversation with the service users will enable you to practise your
communication skills and to listen to the service user’s perspective. It need
not be a lengthy exchange, and it is expected to take place within the
agency setting. You will need to prepare for this conversation with your
tutor in the skills workshop and you may need to seek your supervisor’s or
line manager’s advice on complying with the agency’s policies. For
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example, if you are a volunteer it may not be possible to ensure complete
privacy for your conversation.
It is also advised that you try to arrange to shadow a qualiﬁed social worker
for at least one day (this can be split into two half days if necessary). Try to
build in some time beforehand to be ‘briefed’ and some time afterwards to
discuss how the day went.
At the end of your 10 days, your veriﬁer will need to conﬁrm that you have
demonstrated the ability to act in a professional manner. So, ﬁnd out what
the agency expects of its staff, read the Standards of Conduct and Practice,
and be mindful of demonstrating professional behaviour (which you will
read about in the K113 module).
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Be clear about what is involved

It is advisable to be clear about the expectations for the practice experience
days as early as possible in the module. You should arrange to identify and
meet the person who will be acting as the veriﬁer to conﬁrm:
1 when the 10-day period of practice should begin
2 the nature of the activities you will carry out (this must include the
opportunity to have a conversation with a service user and whether it
will be possible to arrange to shadow a qualiﬁed social worker) in line
with the guidance outlined earlier
3 the expectations of the person who is acting as veriﬁer of your practice
experience.
For sponsored students this will be done within their usual place of work
and in consultation with the agency coordinator, who should, wherever
possible, be present at this meeting.
If you are an independent K113 student, you will need to ﬁnd a suitable
person to act as a veriﬁer in the agency in which you are doing your
practice experience days. Please note that the OU does not provide the
veriﬁer.
You will be given an envelope containing advice and guidance to give to
your veriﬁer and we suggest that the form SWD6 ‘Conﬁrmation of
Student’s Practice Experience’ in this envelope might provide a suitable
checklist for you to use in these initial discussions.
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The role of the veriﬁer

You will need to have a veriﬁer who conﬁrms that:
.

you have participated as a worker, a volunteer or an observer in the
agency for at least 10 days during your studies on K113

.

whether you have been able to shadow a qualiﬁed social worker

.

you have had a conversation with a service user

.

you have behaved in a professional way

.

your conduct and attitude towards service users and others is appropriate
to begin the process of practice learning.

The SWD6 form – and full details about how to complete and submit it –
are provided with your module materials. This is an essential document
which will be considered along with your ‘preparation for practice’
assignment. Without a signed SWD6 form you cannot pass K113.
Whether you are a sponsored or independent K113 student, the requirements
for veriﬁers are the same. The veriﬁer can be your line manager or
supervisor if you are working in a social care setting or acting as a
volunteer. Alternatively, they should be a senior member of staff in the
agency. The veriﬁer should be a qualiﬁed (and ideally registered) social
worker or someone who holds an equivalent qualiﬁcation, for instance a
nurse, teacher, community worker or a doctor.
If an agency coordinator or a K113 student has any queries about whether
someone is appropriately qualiﬁed to be a veriﬁer, the matter may be
discussed with a staff tutor or with the K113 Module Chair, who can be
contacted via the Social Work Degree team at wels-sw-practice@open.ac.uk.
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5 Skills workshops and module
materials
While working through the K113 module, you will be asked to complete
activities that develop your reﬂection and practice skills, and will support
your practice learning. You will also have the opportunity to practise your
communication and other skills at the face-to-face workshops.
You will be expected to begin to apply some of the skills you learn in the
workshops in your practice and reﬂect upon, and evaluate, your own
development. You can use the model of reﬂection given in Block 1
Learning Guide 4 of the module materials. There are also suggestions after
each workshop about how you might choose to work with other members of
your tutor group to further practice and develop your skills using either the
online rooms or the Adobe Connect room allocated for use of your tutor
group alone.
The workshops usually take place on a Saturday.. They will be run by your
OU tutor so will not only play an important role in developing your skills
but also provide you with the opportunity to get to know your tutor and the
other students in your tutor group. In addition, there will be a range of
online tutorials that support your development of practice skills and the
ability to reﬂect and think about aspects of practice. Full details are in the
K113 Preparation for Practice and Practice Workshop Guide.
Attendance at the K113 face-to-face workshops and the online tutorial
components of your study on the module is compulsory and is recorded
as part of your preparation for practice assessment. If, in very
exceptional circumstances, you are unable to attend any workshop or online
tutorial, you will need to contact your tutor to negotiate alternative
arrangements.
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6 Assessment of Preparation for
Practice
In order to progress on a social work degree, students in Northern Ireland
are required to demonstrate their ability to meet the ‘Preparation for
Practice’ Key Roles and National Occupational Standards (NOS) criteria. In
studying K113 Foundations for social work practice the learning is
designed to show how you are meeting these regulatory requirements. In
Northern Ireland, the ‘Northern Ireland Social Care Council’ (NISSC) set
the standards for qualiﬁcation in the statement of Key Roles and NOS (see
Appendix 1).To be assessed as prepared for direct practice you need to
evidence:
.

awareness of social work values and your own value base, including
self-awareness of your own biases and impact on working with diverse
groups

.

professional behaviour, basic knowledge of the social work role and the
context of the social work practice in the processes of tuning in,
assessment, care planning and evaluation with service users

.

communication skills with service users, carers and children, and other
professionals

.

skills in reﬂective practice

.

presentation of written information in a report format appropriate for
social work practice

.

awareness of knowledge base and models of intervention used in social
work.

The Preparation for Practice is taught through:
.

your study of the module materials

.

attendance at seven face-to-face workshops where you will practise and
evaluate your skills development

.

using the forums and Adobe Connect rooms to practise your skills with
each other

.

your 10 days practice experience, where your veriﬁer will give feedback
on how you are meeting the practice standards needed at this level

.

keeping a reﬂective log to assist you with your skills development.

in addition to:
.

the SWD6 form completed by your veriﬁer

.

your record of attendance at workshops and other online learning events.

Preparation for practice is assessed by formative and summative
assessments.
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Formative assessment and feedback
TMA 01 Looking at personal and professional values.
TMA 03 Report of a conversation with a service about what makes a good
social worker. This includes how you tuned into this conversation.
TMA 04 Written reﬂection and evaluation of a practice experience.
Observation and recording of communication skills in role play in
Workshop 4 (see feedback sheet Appendix 2).

Summative assessment
TMA 07 Summative assessment to meet the required standards for TMAs
01, 03, 04 and an observation and recording of your communication skills
in a role play in Workshop 7 (see Appendix 2).
TMA 14 Completion of SWD6 form by someone who knows your practice.
You will receive support and help through the module materials and
workshops to complete this work, but it is not possible to pass K113
without achieving a pass on the Preparation of Practice aspect as this is a
distinct threshold, ie you must pass it however well you do in the other
aspects of your learning.
The ‘preparation for practice’ assignment is marked by OU tutors (who are
qualiﬁed social workers), and quality assured by the K113 Practice
Assessment Panel whose members include employers, service users and
carers. The ﬁnal decision is made by the Cluster Examinations and
Assessment Board.
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1.1

Roles and responsibilities

Roles and responsibilities
The practice learning team

The ‘practice learning team’ consists of the student, the practice teacher, the
OU tutor, and the on-site supervisor where the practice teacher is off-site
(Figure 1).

1.2

The student

As a social work student, you are responsible for acquiring and applying the
knowledge and skills necessary to achieve qualiﬁed social worker status.
You will be supported by members of the practice learning team, through
studying the K216 and K315 materials and participating in practice skills
workshops. For K216, this will include online workshops.
If, in very exceptional circumstances such as serious illness or family
bereavement, you are unable to attend, you may be permitted – with
agreement from your tutor – to submit a piece of written work that will
enable you to address some of the learning covered by the speciﬁc
workshop or online learning event. Due to the regulatory requirement for
practice skills days, evidence of satisfactory written work will need to be
submitted with your Practice Assessment Report and reviewed by the
Module Results Panel (exam board). Further information can be found on
the K216 and K316 module websites (under Practice Management). Please
note that the OU shares information about attendance with sponsoring
employers.
You will need to gain a working knowledge of the Key Roles and National
Occupational Standards (NOS), as well as the Social Care Council
Standards of Conduct and Practice for social work students. Practice
learning should be informed by the topics and ‘practice links’ in the K216
and K315 materials. In addition, you will be learning from the opportunities
offered by each of your practice settings. Understanding how a particular
agency meets national requirements and legal obligations, while making its
own distinctive contribution to social work practice, is an integral and
important part of practice learning.
You will also have to orientate yourself to the ‘student role’. Do not
underestimate what might be involved and how you may feel about it.
Becoming a social work student may require the temporary suspension of a
previously held management role or position of authority within an
organisation. On the other hand, you may have previously occupied a role
with less authority than that afforded to a student completing a placement.
In either case, practice learning will mean approaching the role as a
beginner, with the understanding that you must abandon some practices and
arrangements that you previously took for granted, in order to develop a
constructively critical outlook.
If your placement is in your own workplace it is particularly important that
you think through how the student role will differ from your previous role.
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Read Appendix 5 for useful guidance about what makes practice learning
effective in these contexts.
Students should not ﬁnd themselves with workloads that are excessive or
the same as their previous duties. Guidance on the appropriate type and
level of work can be found in Section 2. Sufﬁcient time must be available
to you to critically reﬂect on what, why and how you are practising, and
how the agency’s practice, as well as your own, can be evaluated.
As a student you are responsible for:
.

attending all scheduled meetings – the Practice Learning Agreement
(PLA) meeting; the mid-point review (MPR) meeting; and the End of
Practice Learning Review (EPLR) meeting (Section 4)

.

completing the required number of practice learning days (85 days on
K216 and 100 days on K315)

.

participating in the compulsory practice workshops

.

ensuring that the assessed practice information form (SWD3E) is
completed and sent to The Open University (Section 4)

.

recording on the PLA proforma all agreements and arrangements made
at the PLA meeting (Section 4)

.

copying and distributing the record of the PLA meeting to all
participants

.

presenting the required number of Records of (critical) practice to the
MPR meeting, and preparing for this meeting

.

submitting the required number of Records of (critical) practice to the
practice teacher two weeks before the end of the placement – note that
failure to do this will delay your qualiﬁcation progress (see Section 3 for
speciﬁc requirements)

.

completing an evaluation of the placement (Sections 2 and 4)

.

informing members of the practice learning team, and in particular the
programme tutor, of any information, changes or concerns you believe
may affect the PLA, or any other matter which is likely to have a
signiﬁcant impact on your practice learning

.

informing the practice learning team if any issues arise that might be
inconsistent with the Standards of Conduct and Practice (and thus might
affect your Fitness to Practise ), including investigations of academic
misconduct or plagiarism (Introduction and Section 5.6)

.

informing the practice learning team at the PLA meeting of any needs
that should be taken Into consideration in the provision of the practice
learning as a result of disability, language or culture (Section 4)

.

sending the Practice Assessment Report (PAR) to the programme tutor
for veriﬁcation (Section 4).

You should consult your sponsor if you consider that you may need
reasonable adjustments to be provided in your placement agency. Please
refer to section 4.3 for further information.
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1.3

Roles and responsibilities

The practice teacher

As the practice teacher, you are responsible for working with the student in
four areas as follows:
Managing the quality of the placements:
.

being responsible for directly arranging access to appropriate learning
opportunities for the student, and/or

.

supporting the student to identify and arrange to access placements,
ensuring that arrangements are in hand for a placement induction
(Section 2)

.

monitoring the student’s practice context to ensure that it supports
appropriate practice placements for the student to learn about and
demonstrate the key roles in practice

.

taking appropriate action if the practice context does not appear to be
providing appropriate learning opportunities, by informing and
discussing issues with other members of the practice learning team to
resolve the matter (Section 5)

.

informing members of the practice learning team, and in particular the
programme tutor, of any information, changes or concerns which affect
the PLA, or any other matter which is likely to have a signiﬁcant impact
on the student’s practice learning (Section 5)

.

completing an evaluation of the placement (Sections 2 and 4).

Educating the student:
.

identifying and discussing issues and learning opportunities arising from
the student’s practice

.

helping the student to link their practice to the Key Roles and NOS, as
well as the Standards of Conduct and Practice

.

exploring with the student how social work knowledge, skills and values
can be applied in practice

.

helping K315 students to make links between the Key Roles and NOS
and the Professional Standards.

The practice teacher is not responsible for teaching the module
materials. However, in supervision you may ﬁnd it useful to encourage the
student to articulate how K216 and K315 materials might be applied to their
practice learning; for example, to explore particular aspects of social work
theory and method. Appendix 2 maps the K216 and K315 components of
good practice, social work approaches and practice links. These documents
provide a summary of the module content which you may ﬁnd useful for
your discussions during supervision sessions.
Supporting the student:
.

helping the student to clarify their learning needs

.

being a sounding board and a source of advice in meeting the
intellectual challenges posed by social work practice
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.

being an active listener and adviser in meeting the emotional challenges
posed by social work practice

.

helping the student to clarify any moral and ethical dilemmas involved
in practice

.

providing constructive feedback in relation to direct observations of
practice, aimed at improving the student’s ability to meet the Key Roles
and NOS and the Standards of Conduct and Practice.

As the practice teacher, you may offer the student a close and supportive
relationship, but this should not compromise your role as an assessor and a
judge of the student’s abilities to practise to the required standards. For
example, the student should always remember that issues raised in
supervision may be the subject of discussions between yourself and other
colleagues for the purposes of collecting evidence.
Assessing the student’s practice learning:
.

using the relevant level – either ﬁrst or second placement – (Key Roles
and NOS) to assess practice, and to inform practice judgements (see
Introduction and Appendix 1)

.

guiding and encouraging the student to acquire evidence over the whole
period of the practice learning that can be used to recommend a pass or
a fail (Section 3)

.

offering an interim assessment of the student’s progress and whether or
not they are on course to pass the placement at the mid-point review
(Section 4)

.

making a recommendation of whether the student should pass or fail
their K216 or K315 period of practice learning in the PAR.

The evidence that the practice teacher collates should be acquired from a
range of sources (see Section 3.4). In contexts where the roles of practice
teacher and on-site supervisor are split between two different people (see
Section 1.4), the practice teacher is responsible for regular liaison with the
on-site supervisor to gain knowledge of the student’s progress. The practice
teacher occupies a centrally important role in forming a comprehensive
understanding of the student’s progress in meeting the key roles and making
a ﬁnal recommendation.

1.4

The on-site supervisor

The roles of practice teacher and on-site supervisor are normally combined
in one person but, on some occasions, the roles will be split between two
people. The requirements for on-site supervisors are summarised in
Section 1.8. For both K216 and K315, the on-site supervisor should:
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.

be located in the same ofﬁce as the student’s practice learning workplace

.

be able to take responsibility for the day-to-day direction and
supervision of the student’s work in compliance with the agency’s
normal modes of work, service delivery, policy and procedures

1

Roles and responsibilities

.

be aware of the Key Roles and NOS

.

contribute to the Practice Assessment Report by providing summary
comments.

The role of an on-site supervisor is to provide day-to-day supervision and
management of the student. The on-site supervisor is also responsible for
ensuring the student is working within the agency’s policy and relevant
statutory and professional standards. The student’s workload should reﬂect
the agency’s recognition of the student’s role. The on-site supervisor should
respond to requests for information about the student by the practice
teacher.
Information packs for on-site supervisors can be obtained by contacting hscsw-practice@open.ac.uk and requesting a pack.

1.5

The programme tutor

The programme tutor will be a qualiﬁed social worker with experience of
teaching and learning. The programme tutor has been delegated a role by
the OU staff tutor as their agent in making practice learning agreements and
monitoring agreed arrangements. If the programme tutor has any doubts
about whether the placement meets OU expectations, they should refer the
matter to the staff tutor for appropriate action.
The programme tutor is responsible for:
.

leading or co-facilitating the introductory K216 or K315 workshop

.

ensuring that the OU Social Work Degree programme requirements of
placements are met in the PLA

.

quality assuring the placement

.

attending and facilitating the PLA meeting (Section 4.3)

.

attending and facilitating the MPR and EPLR meetings

.

ensuring that the proceedings of the MPR and EPLR meetings are
recorded on the forms provided for this purpose

.

copying and distributing these records to the participants

.

sending a copy of the MPR proforma to the module team for quality
assurance purposes (Section 3.5)

.

checking that MPR action plans have been implemented and for taking
appropriate action in consultation with the relevant staff tutor

.

informing the agency coordinator and the staff tutor of any possible
breaches of the collaboration agreement on the part of the agency so that
appropriate action to resolve the matter may be taken

.

informing the agency coordinator of any identiﬁed conﬂict of interest
that has not been resolved

.

being accessible and providing appropriate advice and guidance
concerning the Open University degree programme expectations and
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guidance to all members of the practice learning team and the agency
coordinators
.

convening additional meetings of the practice learning team to resolve
any major difﬁculty that emerges after the PLA meeting (Section 5)

.

taking minutes of any additional meetings (preferably using the template
available on the tutor resources area of the module website)

.

suspending the placement temporarily to allow for a serious disruption
or concern to be addressed or investigated. This should only be done
following discussions with the staff tutor and the K216 or K315
module team chair, and guided by the advice in Section 5.

.

obtaining, verifying and submitting the PAR.

1.6

The module tutor

The module tutor, also known as an associate lecturer (AL), is not
responsible for assessing the student’s practice learning, but maintains
regular communication with the student during the practice skills workshops
and online learning events, as well as other module activities. The module
tutor may consult with the staff tutor or the programme tutor concerning a
student’s practice learning needs arising from discussion in the workshops
and online learning events. If there are concerns about a student’s
behaviour, the module tutor may also consult with the programme tutor.

1.7

The agency coordinator

The agency coordinator is a person designated by the student’s sponsoring
agency to liaise with members of the practice learning team and Open
University Social Work Degree programme staff, including:
.

the Open University social work staff tutor, who is the regional
representative of The Open University, and who has line management
responsibility for K216 or K315 module tutors and programme tutors

.

the K216 or K315 module team chairs, who are usually based at Walton
Hall in Milton Keynes, and who have academic responsibility for the
presentation of these modules

.

the K216 or K315 curriculum managers, who are based at Walton Hall
in Milton Keynes, and who have administrative responsibility for the
presentation of these modules

.

other administrative staff based at Walton Hall.

The agency coordinator may, at their own discretion and in agreement with
the student and other members of the practice learning team, attend the PLA
meeting, the MPR meeting and the EPLR meeting. The agency coordinator
is responsible for:
.
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whether that is in the student’s own agency or workplace or elsewhere
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Roles and responsibilities

.

facilitating agreements between The Open University and the sponsoring
agency about the nature and quality of the student’s practice learning
environment (Section 2)

.

ensuring that a student’s colleagues and managers are made aware of the
worker’s change of status and role to that of student (Section 2 and
Appendix 5)

.

informing all members of the practice learning team and other relevant
programme staff of any changes to the PLA that are required by the
sponsoring agency – this includes notiﬁcation of changes in on-site
supervisor or practice teacher, and any material changes in the
workplace which are likely to have a bearing on the quality of practice
learning for the student

.

informing the practice learning team of agency response and action in
respect of any previously identiﬁed conﬂict of interest (Section 5.4)

.

in consultation with the student, ensuring that the OU is informed of any
issues that may affect a student’s Fitness to Practise (Introduction and
Section 5)

.

contributing to the resolution of any serious concern reported by any
member of the practice learning team (Section 5).

1.8 Qualiﬁcation requirements for
practice teachers and on-site supervisors
Each student will need a designated practice teacher. The practice teacher
for K315 should be a different person from the practice teacher for K216.
Practice teachers of social work students have had to be registered social
workers with NISCC and hold a recognised qualiﬁcation (or undertaking the
training) in supporting or assessing practice. Where a qualiﬁed practice
teacher is not available in the workplace, the student will need an on-site
supervisor (Section 5) in addition to an off-site practice teacher.
The OU requirements follow the Standards for Practice Learning for the
Degree in Social Work (2018)
Practice teachers in training should be supported by a practice assessor who
holds a recognised qualiﬁcation in supporting or assessing practice.
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Table 3 The qualiﬁcation requirements for practice teachers and on-site
supervisors
The qualiﬁcation requirements for practice teachers and on-site
supervisors
Role

K216

K315

Practice teacher
(on-site)

Hold a recognised social
work qualiﬁcation;

Hold a recognised social
work qualiﬁcation;

Comply with the Social
Care Council registration
requirements;

Comply with the Social
Care Council registration
requirements;

Have a minimum of two
years post-qualifying social
work experience following
successful completion of
AYE or equivalent;

Have a minimum of two
years post-qualifying social
work experience following
successful completion of
AYE or equivalent;

Hold a recognised
qualiﬁcation in supporting
or assessing practice;

Hold a recognised
qualiﬁcation in supporting
or assessing practice;

Or

Or

Are currently undergoing
training and under
supervision for a
recognised qualiﬁcation in
supporting or assessing
practice and is veriﬁed by
an experienced assessor;

Are currently undergoing
training and under
supervision for a
recognised qualiﬁcation in
supporting or assessing
practice and is veriﬁed by
an experienced assessor;

Practice teacher
(off-site)

As above

On-site supervisor

May be a registered social
worker (but not essential)

May be a registered social
worker (but not essential)

Competent to provide dayto-day practice supervision
of social work students

Competent to provide dayto-day practice supervision
of social work students

Must be located in the
same ofﬁce as the
student’s practice learning
workplace

Must be located in the
same ofﬁce as the
student’s practice learning
workplace

(see also
Section 1.4)

Further guidance is available via the Social Work Agency website. In
addition, all Practice teachers must have a working knowledge of the Key
Roles and NOS, as well as the Standards of Conduct and Practice.
For both K216 and K315, the practice teacher should not be:
.

someone with direct line management responsibility for the student
within the student’s sponsoring agency

.

someone who owns or is a director or chief executive of the student’s
sponsoring agency.

For further advice about potential conﬂicts of interest, see Section 5.4.
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Please note: If the practice teacher role and the on-site supervisor role are
combined (see also Section 1.4), the conditions about who can and cannot
be the practice teacher still apply.
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On-site supervisor requirements
For K216 and K315, on-site supervisors do not necessarily have to be
registered social workers. Provided the above requirements are met, it is for
the agency manager to ensure that an on-site supervisor is competent to
provide day-to-day practice supervision of social work students.
Where it is necessary to appoint an on-site supervisor, provided the above
requirements are met, it is quite appropriate and, in some cases, necessary
for the on-site supervisor to be the student’s usual line manager. For
example, in statutory contexts it may be difﬁcult for someone other than a
line manager to take responsibility for the day-to-day on-site supervision of
a student. It is also permitted for a student’s colleague to act as both
practice teacher and on-site supervisor, as long as the conditions set out in
Table 3 are met. However, in both cases, any potential conﬂicts of interest
should be discussed by the practice learning team with agreed provision for
addressing any related problems recorded in the PLA.
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2 Ensuring quality of experience
in practice learning (including
placement requirements)
2.1

Overview of placement requirements

The placement must meet the Northern Ireland Social Care Council’s
practice learning requirements. That is, the student must be able to
demonstrate that they have met the Key Roles and NOS at the appropriate
level (see Section 4). Assessed practice learning should be contrasting in
order for students to understand, acquire and demonstrate transferability of
knowledge, skills and values in practice. Practice learning should therefore
be structured over the course of the degree to allow students to gain
experience of:
.

carrying out statutory social work tasks;

.

at least two different settings;

.

providing services to at least two service user groups;

.

group care;

.

working with at least two other professions;

.

the contested nature, scope and purpose of social work in a diverse
society;

.

participating in formal decision – making forums;

.

participating in and presenting evidence in courts or tribunals or other
formal hearings; and

.

applying community development approaches in social work

Every social work student will have at least one PLO in a statutory
setting and at least one PLO with a focus on children. In some cases, it
is possible that one of the student’s PLOs, could meet both
requirements. Where the PLO does not offer all of these experiences, the
practice teacher may negotiate supplementary opportunities. The student
should have the opportunity to work alongside a registered social worker in
the second PLO.
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2.2 Statutory social work tasks involving
legal interventions
All students are required to gain experience of statutory interventions in one
of their placements. Following the recommendation of the Social Work
Reform Board (2010), statutory interventions are deﬁned according to the
nature of the social work tasks undertaken by the student on placement, and
not by the setting or type of placement..
The requirement for undertaking statutory social work tasks is made on the
basis that students are working under appropriate supervision and provided
with appropriate levels of support, taking into account the challenging
nature of the work and the individual needs of the student.
In the ﬁnal placement setting the student should not be the sole social work
representative in the agency in order to support the development of
professional identity. This person would normally be the practice teacher or
– if the practice teacher is off-site – the on-site supervisor (if they are a
qualiﬁed social worker) may fulﬁl this requirement (see Section 1.4 for
further advice).
Students should not hold case responsibility for formal assessment processes
that include risk/safeguarding/child or adult protection.
The Professional Requirements place expectations on students to act within
the limits of their knowledge and skills, recognising that they are not yet
autonomous practitioners but should work with the appropriate level of
supervision.
The following box gives some examples of appropriate statutory
interventions. A ‘statutory social work task’ has the quality of being
something that a social worker or social care worker must do or has the
power to do as a result of legislation. In performing a ‘statutory social work
task’, the social worker may have limited discretion in the timing or nature
of the task, although there may be discretion in the use of self, and in
communication of the nature of the tasks to service users and others. Such
statutory tasks must be within the remit of a social work student to carry
out, and should take into account the relevant Key Roles and NOS criteria.
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Some examples of appropriate statutory
interventions
Mental health
Contributing to the provision of statutory after-care supervision and
support to a formerly detained patient who has returned to live in the
community. Contributing to an assessment of a patient who may need
to be detained in hospital. Such assessments are undertaken formally
by an Approved Social Worker, but students may assist in the process if
appropriate.

Youth offending
As a member of a multidisciplinary Youth Offending Team, or other
statutory agency, contributing to the supervision of a young offender
sentenced to compulsory supervision in the community.

Learning disability and older people
Contributing to a community care assessment of a person over the age
of 18 who may be eligible for a statutory assessment of their community
care needs.

Children and family work
As a member of a local HSC Trust children and families team,
contributing to an assessment of need, including issues of abuse and
neglect.

As a staff member of a voluntary organisation working with children
subject to care proceedings; making a report to the HSC Trust staff for
the purposes of assessment of need; or providing evidence, either
written or oral, to a court regarding the needs of a child.
For further advice, please see the guidance in Appendix 6.

Clearly, some placements will have better or more easily available
opportunities for involvement in statutory social work tasks. Even if there
are limitations, the PLA should consider the issues concerned and plan, for
example, contact with other appropriate agencies for the student to
undertake some aspect of a ‘statutory social work task’. The student must
be able to experience and reﬂect on the statutory nature of some social work
tasks. Speciﬁcally, the student must learn and be able to explain (a) why
their professional discretion is or can be limited by statute, and (b) what
differences are inherent to social work practice if it is backed by a statutory
power compared with social work practice that is not.
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K216 placements (experience of statutory
interventions)
It can be seen from the examples of statutory tasks that some of these can
be undertaken by a K216 student under the supervision of a qualiﬁed and
registered practitioner. The above guidance still applies, with two important
provisos recognising that K216 students are working to different level
indicators in evidencing the Key Roles and NOS criteria than those used for
K315, and that at this level they are not expected to be autonomous
practitioners. If statutory duties are undertaken on the K216 placement, it is
important that:
.

The work is in keeping with the Standards of Conduct and Practice
which require students to act within the limits of their knowledge and
skills, with the appropriate level of support and supervision.

.

The work should be of the kind which provides the student with a
suitable learning opportunity to demonstrate the skills, knowledge and
values set out in the ‘end of ﬁrst placement’ level of the Key Roles and
NOS (see Appendix 1).

2.3 Contrast between ﬁrst and second
placements
The Social Care Council Standards of Conduct and Practice are based on
the principle that a social worker trains and qualiﬁes with a broad
experience and understanding of the profession, in a variety of settings and
service user groups. This means that all students need to be offered broad
practice experience to be able to meet the practice learning requirements for
the NI Degree in Social Work (2010).
To meet the requirements in 2.1, all students must have different experience
in their ﬁrst and ﬁnal placements, including ‘different settings and service
user groups’. There should be a clear contrast between the placements
offered for K216 and K315. Primarily, this contrast should be between
two substantially different service user groups.
Assessed practice learning should be contrasting in order for students to
understand, acquire and demonstrate transferability of knowledge, skills and
values in practice.
At least one placement must be different from the setting within which
the student is employed
The requirements for two contrasting settings need to be considered before
the placement for K216 is planned and again before K315. The PLA
meeting must bear in mind that whatever the proposed placement, the
student must be able to demonstrate the relevant Key Roles and NOS
requirements for each level.
There are likely to be ‘grey areas’ in looking for contrast between
placements in K216 and K315. In such cases, the programme tutor should
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discuss this with the staff tutor in the Social Work Ireland team, or the
module team chair for a decision.
A decision can only be reached in such circumstances if form SWD15
(Practice Learning Contrast Proposal) has been completed and submitted to
the relevant staff tutor and module team chair. This form can be obtained
from the social work programme website and should be completed by the
sponsoring agency on behalf of the student.

2.4 A formal period of induction to the
placement
It is an OU requirement that all students have a speciﬁed and formal
induction period for each placement, even when it takes place in their own
agency.
When the placement is in the student’s own workplace or agency, it may be
more appropriate to consider induction as a formal period of transition to
the student role. Here the emphasis may be on looking at the workplace
afresh to consider how the student can orientate themselves to a different
role in a familiar environment (see Appendix 5).
The OU’s own evaluation and research has also shown the importance of
students having a designated period of induction. Even when the placement
team is a familiar one, a formal induction can help the student and their
colleagues acclimatise to their changed roles.
The practice teacher is responsible for ensuring that arrangements are in
hand for a placement induction. The template for the Practice Learning
Agreement (form SWD4E), and discussion at the PLA meeting, can be used
to identify the content of an induction programme. The areas likely to be
covered include:
.

clarifying the expectations of the student role (see Sections 1.2, 2.6, 2.7
and Appendix 5)

.

clarifying expectations about time keeping, absenteeism, relationships,
dress code, etc.

.

familiarisation with colleagues, team and roles

.

relevant legislation

.

agency policies and procedures, Health and Safety, Lone worker,
Information Governance (including those identiﬁed on form SWD4E)

.

familiarisation with placement agency and working environment

.

visits to relevant teams and agencies, and arrangements for shadowing
colleagues

.

support and supervision arrangements (including those identiﬁed on form
SWD4E)

.

lines of accountability, and who to contact for advice and guidance
should team members or managers be unavailable
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.

learning and assessment arrangements (including those identiﬁed on
form SWD4E).

2.5 Placements in the student’s own
workplace
The student can do one of their placements in their own normal workplace
setting while studying K216 or K315. However, the practice learning team
will need to be mindful of a number of issues:
1 The student’s colleagues and managers must be made aware of the
worker’s change of status and role within the workplace (Section 1.2).
2 The requirement for a placement induction applies even when a student
is in their own workplace (Section 2.5).
3 It would be inappropriate and damaging to the quality of the learning
experience if the student were to carry a workload that was the same or
similar to the one they had before studying K216 or K315.
4 Regardless of their previous experience in the team, the workload – in
type and volume – should be consistent with the student’s new status
and reﬂect the opportunities needed to meet the Key Roles and NOS at
the appropriate level (see the Introduction and Section 2). The student
should also be offered appropriate support and supervision (see also
Sections 1.3, 1.4, 2.2, 2.8 and 2.9).
5 The student should be provided with broadly similar working conditions
to those of other personnel working in the same workplace. For instance,
they should have equivalent access to telephones, desks, computers,
photocopying and other essential facilities.
6 All members of the practice learning team and the agency coordinator
should be mindful of the contrast requirements set out in Section 2.4.
The placement in K315 should not be in the student’s workplace if the
one in K216 was in their workplace.
7 Appendix 5 contains suggestions, based on OU research, which will help
to ensure effective practice learning in the student’s own workplace.

2.6 Adequate study time and practice
learning
The sponsoring agency and/or the agency providing the placement and the
practice learning team need to be aware that the student needs time to study
and reﬂect on their practice. The OU recommends that:
.
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part of the Social Work Degree, they will require 36 study days each
year, and should therefore be permitted to set aside one working day per
week for study time.
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If the student is only taking K216 or K315 and no other modules, they
will require 18 study days each year, and should therefore be permitted
to set aside a minimum of half a working day per week.

As these are only OU recommendations, it is advised that the issue of
study time is negotiated between the employer and the student at the
outset, and some agreement is reached around this.
During practice learning periods it is a regulatory requirement that students
have seven days study leave at Level 2 and eight days at Level 3
This study time on placement can be counted in as part of the student’s
placement days. The time should be used to make links between all Open
University modules being studied and their practice. Study time should also
be used in relation to reﬂective tasks and other work that arises from
supervision. Students and practice teachers are advised that, as far as
possible, supervision should not take place on the day designated as study
time.

Recall days
During the practice learning period students may be recalled to University.
Recall days are an integral part of the programme and an essential
requirement for students. Any face-to-face learning events falling during the
PLO period should be counted as practice learning days.

2.7

Supervision requirements

The supervisory roles and responsibilities of the practice teacher and the onsite supervisor are outlined in Sections 1.3 and 1.4. The requirements are
described in more detail below.

Frequency of on-site supervision
If the on-site supervisor is the line manager for the student, supervision
should be offered on the same basis as to any other qualiﬁed colleague.
Normally, there would be an expectation of a ﬁxed pattern of one-to-one
supervision meetings and that the on-site supervisor would make themselves
accessible to the student to answer any queries, especially at the start of
practice learning. The on-site supervisor should play a signiﬁcant part in
inducting the student to their role and to the normal processes and
procedures of the workplace. In situations where the on-site supervisor is a
colleague or member of a team with no previous line management
responsibility, the frequency and pattern of one-to-one supervision should be
negotiated as part of the PLA.

Frequency of practice teacher supervision
The Northern Ireland Social Care Council Standards for Practice Learning
(March 2018) outline that each student should have individual development

51

Practice Learning Guide Northern Ireland 2021

supervision of 2 hours per fortnight up to the mid-point of Level 3. This is
in addition to professional case supervision and any other support activity.
Supervision is viewed as a shared responsibility between the student and
practice teacher (and on-site facilitator/supervisor), in terms of agreeing
agenda, recording and completing agreed tasks. Currently most agencies
offer weekly supervision of 1.5 hours and they also provide supervision
throughout the full period of practice learning at both Level 2 (L2) and
Level 3 (L3).
Where a model of fortnightly group supervision is offered to students, this
must be no less than 2 hours. This must also be supplemented by alternate
fortnightly individual supervision of 2 hours duration.
A supervision contract outlining the detail of how the practice teacher and
student will work together, particularly in addressing concerns, should be
completed in addition to the learning agreement.

Conﬁdentiality in supervision by the practice teacher
The purpose of supervision is to support the student by providing
opportunities to reﬂect on how they can practise or have practised in a way
which meets the relevant level of the Key Roles and NOS. It is also an
important means by which the practice teacher can assess the development
of a student’s practice and determine whether the student has practised
according to the relevant key roles. While the relationship should be open
and able to sustain mutual positive regard, it is not a private relationship
and there are limits to the conﬁdentiality of information exchanged in
supervision meetings. It is important for the student to understand that the
practice teacher will discuss the student’s progress with line managers,
colleagues and other professionals from time to time. This may involve
raising issues with them that have emerged in supervision.

Recording supervision
It is important to keep written records of supervision, as the practice teacher
may wish to draw on these in making assessment judgements. It is also
important to record any concerns raised by the practice teacher or the
student, and the agreed actions to address these. Further guidance is given
in Section 3.4.

2.8 Students with prior experience of
social work
Some students on the OU Social Work Degree will come into social work
training with substantial relevant experience. The prior work experience of a
student may be helpful but, to get the most from their studies, a student
must be open to new ideas and new ways of looking at old problems and
issues. All members of the practice learning team should aim to support the
student in this transition.
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Regardless of their previous experience, students’ workload – in type and
volume – should be consistent with their new status and reﬂect the
opportunities needed to meet the Key Roles and NOS at the appropriate
level (see Introduction and Section 2). The student should also be offered
appropriate support and supervision (see Section 2.8).
Students should not be assessed on the basis of what they have learned
before joining the programme. Rather, assessment of their practice learning
should be based on their current ability to meet the relevant level of the
Key Roles and NOS. It would be unfair, prejudicial and inappropriate to
assess a student on the basis of their past experience and practice.
In the course of their study a student may reveal a matter to a member of
the practice learning team that happened before studying K216 or K315 that
raises serious concerns about the student’s past practice. If this occurs, the
issue should be shared between members of the practice learning team and
discussed with the agency coordinator. If this results in either disciplinary
action and/or police investigation, the placement may need to be
temporarily suspended while the issues are investigated (see Section 5).

2.9

Evaluating placements

In accordance with the Social Care Council requirements, and in line with
the government agenda to improve and maintain standards, we will carry
out a formal evaluation of placements every year. This enables the OU to
collate feedback from across the programme, consider it within the quality
assurance processes and make changes where necessary. All students and
practice teachers are required to complete a questionnaire which needs to be
submitted electronically. The evaluation questionnaire can be found on the
module and Social Work Agency websites. See Section 4 for details.
The University has a responsibility to share the information provided on
placement evaluation forms with sponsoring agencies. Collated responses
will be shared with the agency coordinators. If an individual evaluation
raises issues about the placement setting, practice teacher and/or on-site
supervisor, the staff tutor will share this information with the agency
coordinator at the earliest opportunity so that appropriate action can be
taken.
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3 Principles of practice learning
assessment in K216 and K315
This section discusses principles which underpin the assessment of students’
practice learning, and offers guidance on required and optional sources of
evidence.
The degree seeks to prepare students to work in a broad range of situations
and to respond to and contribute to change in the professional context.
During their practice learning, students strive to take forward three main
elements of professional development. Firstly, fundamentally and at the
centre of everything, there is ethical practice in terms of the application of
the professional value base. The Social Care Council Standards of Conduct
for Social Work Students (2019) and the ‘Statement of Expectations’ from
service users/carers, (Northern Ireland Framework Speciﬁcation for the
Degree in Social Work ) (DHSSPS, NISCC: 2015) need to inﬂuence the
students’ practice. Secondly, professional competence needs to be
demonstrated in relation to the knowledge, understanding and skills to
promote service users’ well-being in preparing for and delivering direct
practice. Finally there is the need for professional responsibility and
accountability in seeking to understand and work within the contested
nature, scope and purpose of social work in a diverse society. The interrelationship and bringing together of these three elements are fundamental
to “developing professional social workers whose practice is founded on
values, is carried out in a skilled manner and is informed by knowledge,
critical analysis and reﬂection.” (DHSSPS, NISCC, 2015)

3.1 Assessment at the relevant level
(Key Roles and National Occupational
Standards)
For a practice teacher to recommend a pass in the Practice Teacher Report,
a student will have to demonstrate competency at the relevant level, either
Level 2 or Level 3.
The difference between Level 2 and Level 3 relates mainly to the
complexity of social work intervention required and the degree of autonomy
expected. In addition, students must gain experience of statutory
intervention on either one of the two placements. Progression between the
two levels is characterised by the development of students’ ability across
the Key Roles and NOS.
One of the main areas of difference between Level 2 and Level 3 periods of
Practice Learning is the complexity of work expected of students during
their ﬁrst and ﬁnal periods of practice learning. Consideration should be
given to the level of responsibility that students are expected to take,
particularly in relation to statutory work or more high risk situations. It is
advisable that practice teachers clarify Social Care Governance
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arrangements within their own organisation in relation to the allocation of
work to students undertaking practice learning. Where the complexity of
work is deemed less suitable for someone in training, one would expect to
see students undertaking more co-working arrangements with qualiﬁed staff.
It would also be expected that students at Level 3 would require less overall
guidance than those at Level 2.
Students will be working towards one of the following:
.

K216 – In their practice learning, students will be working towards the
‘end of ﬁrst placement’ level of the Key Roles and NOS.

.

K315 – Students will be working towards the ‘end of second placement/
completion’ level of the Key Roles and NOS.

During the K216 placement, students are expected to meet the requirements
at Level 2 under the supervision of a qualiﬁed and registered practitioner.
K315 students must meet Level 3 Key Roles and NOS and should
demonstrate the capacity to work as an accountable and responsible
practitioner. Refer to Appendix 2

3.2 Northern Ireland Framework
Speciﬁcation for Degree in Social Work
and requirements for assessment
The six key roles laid out in the Northern Ireland Framework
Speciﬁcation for the Degree in Social Work (DHSSPS: 2015) detail the key
core skills, knowledge and standards that are required from all students to
meet the required standard of competence. In the framework speciﬁcation
document, the links with theNational Occupational Standards for Social
Work (2011) (NOS) and the Quality Assurance Agency (QAA) Benchmark
Statements: – Academic Standards – Social Work, 2016 are made explicit.
The key roles are further broken down into 20 standards which are
required in order to fulﬁl these key roles. The standards are the general
benchmark statements that explain the professional practice components of
each key role. Students must demonstrate that they have achieved the Key
Roles and associated NOS whilst, as indicated above, adhering to and
demonstrating the values and principles stated within the Social Care
Standards of Conduct for Social Work Students (2019) and the Statement of
Expectations (DHSSPS, NISCC: 2015:7.7) from individuals, families,
carers, groups and communities who use services or those who care for
them.
The Six Key Roles of Social Work:
Key Role 1 Maintain professional accountability
Key Role 2 Practise professional social work
Key Role 3 Promote engagement and participation
Key Role 4 Assess needs, risks and circumstances
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Key Role 5 Plan for person-centred outcomes
Key Role 6 Take actions to achieve change
For the practice teacher to recommend a pass in the Practice Assessment
Report (PAR) the student will have met the Key Roles and the 20 NOS as
set out in the NI Framework Speciﬁcation of the NI degree (2015). The
student must provide evidence of meeting the 20 NOS. The practice teacher
will need to collate evidence of the student’s ability in relation to the Key
Roles and NOS as a whole. The evidence may come from a range of
sources:
.

supervision

.

service user or carer feedback

.

Records of (critical) Practice

.

direct observations

.

recorded sessions with service users

.

process recording

.

on-site supervisor feedback

.

feedback from colleagues and associated professionals

.

reports, letters and recordings produced by the student.

The Practice Assessment Report requires the practice teacher to detail
how the students has met all of the Key Roles and NOS across the
Records of Practice and Direct Observations. They are the only
evidence that is required in the PAR. The practice teacher however can
refer to other evidence in the report that has informed the assessment
of the student’s practice. Refer to Appendix 1.

3.3

Social work values

As students progress through the programme, they will have many
opportunities to develop an understanding of social work values, and
practice teachers will play a key role in helping students consider how to
apply values in practice. It may be helpful for practice teachers and students
to consider the various ways in which the Key Roles and NOS link with
social work values.
It is essential that social work practice is founded on, informed by, and
capable of being judged against, a clear value base and ethical principles.
This is because of the responsibilities which social workers carry; the
ethical problems and dilemmas they face and the potential inﬂuence and
impact they may have on the lives of people. Values are not just ideals.
They are a set of practical criteria to inform and guide actions, decisionmaking, and the relationship between the social worker and others. Values
are determinants of behaviour and should be integral to social work
practice. National and international professional social work organisations
have produced guidance on values to underpin social work practice. These
may be a useful reference for both course providers and students.
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To be competent against the standards contained in the NI Framework
Speciﬁcation, (2015) social work students must demonstrate that they have
achieved the performance criteria whilst adhering to and demonstrating the
values and principles stated within the Social Care Council Standards of
Conduct and Practice for Social Work. The following values inform and
underpin the standards of conduct and practice:
Social care workers must:
.

Respect the rights, dignity and inherent worth of individuals.

.

Work in a person-centred way.

.

Treat people respectfully and with compassion.

.

Support and promote the independence and autonomy of service users.

.

Act in the best interests of service users and carers.

.

Uphold and promote equality, diversity and inclusion.

.

Ensure the care they provide is safe and effective and of a high quality.

https://thesocialcarecouncil.info/storage/resources/standards-of-conduct-andpractice-for-social-workers-2019.pdf
In working towards the Key Roles and NOS, there are different expectations
for students on K216 and K315, as explained in Section 3. Students on
K216 are required to develop an understanding of values and recognise
issues and dilemmas, managing these with the support of their practice
teacher. As they progress to K315 students will need to work more
independently in applying values and managing the dilemmas arising from
more complex situations.

3.4

Guidance on sources of evidence

In writing the Practice Assessment Report (PAR), practice teachers should
cite a variety of evidence sources to support their assessment. This includes
material generated as part of the student’s work on placement, such as
reports, record keeping and supervision notes. With the exception of direct
observations and Records of (critical) Practice, copies of the evidence will
not be required. However, we would strongly advise practice teachers to
keep copies of all evidence for their own records, and in case this
information is requested by the Practice Assessment Panel.

3.4.1 Records of practice, Records of critical practice
and Records of (critical) practice (service user/carer
feedback): What are they used for?
There are different proformas for K216 and K315. Records of practice
(K216), Records of critical practice (K315) and Records of (critical)
practice (service user/carer feedback) – referred to below simply as
‘Records’ – support the student’s learning. For example:
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.

They can be used in supervision, as well as in the practice workshops,
and will also form part of the Practice Assessment Report (PAR).

.

They provide a structured framework for describing, reﬂecting and
evaluating work done during the placement.

.

They are developmental tools that help to link academic learning with
practice.

The Records contain a space for the practice teacher to provide feedback to
the student and they can be discussed in supervision meetings. They give
the practice teacher an insight into how the student describes and reﬂects on
their practice. This can help the practice teacher to monitor and support the
student’s progress in meeting the Key Roles, by offering them guidance on
their application of relevant knowledge, skills and values.
Records of (critical) practice and Records of (critical) practice (service user/
carer feedback) are a valuable resource to draw on when preparing the end
of module assessment (EMA), in which students are asked to reﬂect on a
piece of work they have done in their placement, and to relate this to the
theories and concepts explored in the module materials. Students will need
to retain and reﬂect on their K216 Records when planning for their future
learning and professional development in K315.
Students are expected to prepare a draft Record of (critical) practice for the
workshops on K216 or K315. Time will be set aside to focus on Records of
(critical) practice that are relevant to a particular area of practice. This gives
students another opportunity to explore their practice learning in the light of
knowledge, theories and concepts explored in the modules.

How many are needed?
The student can compile any number of Records during the period of
practice learning but six are recommended. One or two Records should be
presented at the K216 mid-point review, and three must be submitted with
the K216 PAR. For K315, two Records should be submitted at the midpoint review, and four with the PAR. This is summarised in Table 4.
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Table 4

records during the period of practice learning

Event K216

K315

MPR

Two records should be presented
to the practice learning team

At least one (preferably two)
Records should be presented to
the practice learning team

They will provide the practice learning team with some insight and
evidence in relation to the student’s practice. Importantly, they will
offer an opportunity for the student to articulate and justify their
practice. The records submitted at the MPR meeting may also be
submitted to the practice teacher as part of the PAR
PAR

Three records of practice must be
submitted. One of the three must
be a record of practice (service
user/carer feedback)

Four records of (critical) practice
must be submitted. One of the
four must be a record of (critical)
practice (service user/carer
feedback).

The student and the practice teacherr must discuss and negotiate
which records of (critical) practice would provide best evidence of the
meeting the relevant level within key roles and N.O. Standards.
There are two ‘ themed’ records of practice required over the
duration of both practice learning placements, one for Group care
and one for Community development. These are additional to
these (critical) records of practice but are a core practice learning
requirement.

What should they contain?
The various proformas include guidance for how the student should
approach the task. Students should also observe the requirements for word
length and academic referencing stated on the proforma and maintain
conﬁdentiality (Section 3.4.3). A Record must not reveal the names of any
service users or agencies. The following provides additional context for the
different types of record. A Record of (critical) practice is a record of an
interaction between the student and a service user or an activity which can
be linked to social work values and the Key Roles and NOS (see
Section 3.3 and Appendix 1). It is a reﬂective piece of writing rather than a
case history or a work summary. In the Record of (critical) practice the
student should give:
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.

a brief description of the activity or interaction selected by the student –
a ‘snapshot’ of practice

.

a brief description of the intended goals of the interaction

.

a critical analysis of, and reﬂection on, the piece of work, in the light of
relevant knowledge, skills, theory and method, values and professional
ethics and dilemmas

.

an evaluation which reviews whether goals were achieved (and the
contributing factors)

.

a reﬂection about the learning gained, including possible alternative
approaches; lessons learned for future interactions with service users; a
speciﬁc area of learning to be pursued in future.
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The Record of (critical) practice (service user/carer feedback) requires
students to reﬂect on what they have learned from the process of seeking
feedback about their practice from service users and carers. Students should
reﬂect on their interactions with service users and carers across their
practice learning as a whole. For this reason, it should be completed during
the second half of the placement. In preparing to write the Record of
(critical) practice (service user/carer feedback), students will ﬁnd it helpful
to reﬂect on all of the pieces of work undertaken on their placement so far.
The Record does not need to focus on single cases; and can include
feedback collected at any time during the placement.
The proforma gives detailed guidance on how to write this record,
including:
.

methods used to collect feedback

.

how service user and carer feedback has been used to develop and
change the student’s practice

.

how supervision with the practice teacher has contributed to developing
practice and reﬂection

.

how the module materials have helped develop practice with service
users and carers

There are important differences between K216 (Stage 2) Records of
practice and the K315 (Stage 3) Records of critical practice. The
differences between word length and format are there to accommodate the
potential for the student to record a greater degree of analysis and
evaluation of their practice on K315 than on K216. The emphasis in K315
is on analysis and evaluation. Appropriate use of module materials and
referencing is expected for both levels, but by K315 students should be
making full use of the set book and other relevant sources in addition to OU
materials. The Record of critical practice is one of the ways in which
practice can be assessed in terms of Stages 2 or 3 and, in particular, to
make judgements about whether or not the student is practising with an
appropriate level of independence.

Practice teacher feedback
When it comes to the Practice Assessment Report (PAR), the Records of
(critical) practice and the ROP/ROCP (service user/carer feedback) will be
important sources of evidence to demonstrate the student’s ability to meet
some of the Key Roles and NOS. The practice teacher is therefore asked to
provide, via the proforma, an evaluative comment on how the Records
provide evidence of the student’s strengths and areas for development in
relation to the relevant Key Roles and NOS. It is unlikely that a single
piece of work will provide evidence for all key roles. At the same time,
some of the evidenced will be relevant to more than one key role. Practice
teachers will need to make a judgement about this. Further advice about
assessing under the Key Roles and NOS can be found in Sections 3.1 and
3.2, and in Appendices 1 and 5.
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Preparing Records for the Practice Assessment Report
The student should submit all their ﬁnal Records of (critical) practice to the
practice teacher one week prior to the end of the placement for inclusion in
the PAR. If a student fails to provide the practice teacher with their Records
of (critical) practice then their result status will be delayed and they will not
be able to progress further in the programme. If extra Records of (critical)
practice are submitted, the University reserves the right to remove
additional material where it is inappropriate or irrelevant.

Group Care and Community Development requirements
There are two themed Records of Practice that are required to be completed
over the Practice Learning opportunity. Students at Level 2 are required to
complete one of the following during their PLO:
.

Group Care

.

Community Development

They can however, complete both on the ﬁrst PLO if the opportunities are
available to do so or complete the outstanding Record in the ﬁnal PLO. It
will depend on the opportunities available and students should explore this
at their PLA meeting. There are speciﬁc themed Records of Practice for
students to use to meet the requirements of Group Care and Community
Development. Further information is available in the OU module website
for NI K216 and K315 students.

3.4.2 Direct observations
The objective of the direct observation is to provide evidence of the
student’s ability to meet some elements of the key roles. It should also
provide evidence that the student’s practice is consistent with the Social
Care Council Standards of Conduct and Practice. Discussing the direct
observations in supervision support the student’s learning and highlights the
student’s future practice learning needs. The direct observation and the
practice teacher’s feedback constitute written evidence which should be
supplied as part of the PAR.

How many are needed?
Please read the following guidance carefully, as there are different
arrangements for K216 and K315. Both K216 and K315 require at least
three direct observations.
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.

At least two (for K216) or three (for K315) of these direct observations
must be completed by the practice teacher.

.

For both K216 and K315, one of the direct observations may be
completed by the on-site supervisor if they are a qualiﬁed social worker
and selected by the practice teacher to do so.

.

At least two (for K216) or three (for K315) of the direct observations
must include interactions with a service user.
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.

At least two (for K216) or three (for K315) of the direct observations
should include service user or carer feedback. In planning the
observation, the student should discuss with the practice teacher what
method will be used to collect this feedback. If service user feedback is
not available, the student should reﬂect on this and brieﬂy explain why
on the proforma.

.

For both K216 and K315, one direct observation may be carried out
without service users being present; for example, a student presenting a
report to an agency panel or a presentation to a formal meeting. In this
case, the observer should seek feedback from one or more other
professionals present. The proforma includes a separate section to record
this.

What should be included?
The direct observation form includes guidance for approaching the task.
Hard copy signatures of the student and the observer must be on the form.

Planning the direct observation
The ‘planning’ section of the form should be completed in advance of the
observation. For both student and practice teacher, the direct observations
can be a time of great anxiety. Taking time to set up and plan the
observations carefully can alleviate some of this anxiety. It is particularly
important to ensure that the purpose of each session is clear and has been
agreed by both student and practice teacher. The clearest way to do this is
to agree in advance (ideally in writing) the following factors:
.

How, where and when each of the observations will take place.

.

The expected duration of the observation session, including any premeeting and feedback time, what the observer will be observing and
what evidence is required to demonstrate or satisfy the Key Roles and
NOS.

.

How feedback will be collected from the service user(s) (if appropriate
to the context) and how it will be used.

.

How the practice teacher will record the content of the session and use
this both for feedback and for the purposes of the Practice Assessment
Report.

.

How issues covered by the Standards of Conduct and Practice will be
addressed. This will apply to the student’s work with the service users,
but is also relevant to the conduct of the observation and the relationship
between the student and the practice teacher.

Students will need to get clear permission from the service user and/or other
participants (written, if possible) that the observation can take place. If a
video is being made, the service user should be informed that it is only for
the purposes of the practice teacher assessing the student, and that it will be
destroyed once the assessment process is complete.
The practice teacher and the student will need to give some thought to
seating arrangements and the layout of the room where the observation
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takes place. It is helpful if the room is set out so that the practice teacher is
able to see the student but is out of the direct eyeline of the service user.
Assessment needs to take into account that the student and the service user
may be feeling anxious about the observation. However, the student should
still be able to demonstrate reasonable competence under these conditions.

Direct observations: obtaining feedback from the service user or
carer
All except one direct observation must include service user or carer
feedback, and guidance about this is included on the direct observation
proforma. Careful consideration should be given to how feedback will be
obtained from the service user or carer. As soon as possible after the
observation, the practice teacher should have a discussion with the service
user or carer to obtain and record their view of the student’s performance
on this occasion (based on the questions provided on the proforma). The
practice teacher should complete the relevant section of the direct
observation proforma, using the service user's or carer’s own words where
possible. Students are encouraged to design their own tools for obtaining
service user and carer feedback across the placement as a whole, and these
may also be used after the direct observation. In this case, the practice
teacher should transfer the relevant information and /or quotes onto the
direct observation proforma. See Section 3.4.4 for further advice on
obtaining feedback. The practice teacher is expected to refer to the direct
observation feedback in the PAR, and so may ﬁnd it helpful to link this
with one or more of the Key Roles and NOS.
If service user feedback after the direct observation is not available, the
student should indicate the reasons on the proforma.

Practice teacher feedback
Immediately after the observation, in private, and with regard to the
conﬁdentiality of the service user, the practice teacher should provide verbal
feedback to the student. The practice teacher must also provide written
feedback to the student within ﬁve working days of the direct observation
taking place, with time allowed for further discussion. Feedback to the
student must be clear and honest; if the student is not meeting requirements,
the practice teacher should say so and give concrete examples to show how
this can be achieved in future sessions.
The practice teacher is asked to provide, via the proforma, an evaluative
comment on how the direct observation provides evidence of the student’s
strengths and areas for development in relation to relevant Key Roles and
NOS. Further advice about assessing under the Key Roles and NOS can be
found in the Introduction and Sections 3.1 and 3.2 of this guide and in
Appendices 1 and 5.
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Student’s reﬂection
After the student has considered the feedback provided by the service user
or carer and the practice teacher, they should write brief reﬂective
comments, including the key learning points they plan to take forward.

Preparing direct observation proformas for the Practice
Assessment Report
It is unlikely that any one of the direct observations will provide evidence
of all the Key Roles and NOS. However, care should be taken by the
practice teacher and the student to select direct observations which will
evidence the broadest possible range of Key Roles and NOS.

3.4.3

Conﬁdentiality

Students must ensure that the content of their written work is presented in a
manner which ensures conﬁdentiality for service users and carers, and other
members of staff. This is in line with 7.2 of the Northern Ireland Social
Care Councils standards of conduct for Social Work students. Students have
to complete a proforma in relation to obtaining service users consent and
ensuring conﬁdentiality in relation to any work that student wishes to use
for their learning purposes. DHSSPS Circular (Consent in Social Care,
July 2004). This is available from the Socail Work Agency website.
The real name and identity of a service user or carer and any staff member
should always be anonymised by the use of pseudonyms. As a guide for
students to consider when writing their Records of practice, the issues
identiﬁed in Figure 2 indicate some of the other factors that may be taken
into consideration.
Students will need to make a professional judgement as to what information
can be shared. Any one issue should not normally identify a person or
situation; however, students should be careful if they include a number of
issues which might lead to the service user in question being identiﬁed.
Students should remember some individual issues may need to be discussed
to show how they are addressing difference, for example gender or type of
location.

65

Practice Learning Guide Northern Ireland 2021

Agency:
Statutory/
Independent
Age:
Transition

Location:
Rural/Urban
Service
User
or Carer

Ethnicity:
Nationality

Language

Reason for
referral

Gender

Figure 1

Factors to consider relating to conﬁdentiality

3.4.4

Feedback from service users and carers

Students should be aware of the regulatory Statements of Expectations from
those who use services and carers. To be competent against the Standards
contained in the Framework Speciﬁcation, social work students must
demonstrate that they meet these expectations in their practice. (Refer to
Appendix 2 in Social Work Handbook.)
Throughout the placement, the student is expected to seek meaningful, ﬁrst
hand feedback about different aspects of their work from service users and
carers. Seeking feedback should not be conﬁned to the direct observations
(although it is an essential part of them – see above). Additional
opportunities should be sought, if at all possible, and discussed in
supervision. Students are encouraged to design their own tools and methods
for obtaining feedback, taking into account the following considerations:
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.

Different methods of gaining feedback will need to be planned according
to the nature of the student’s involvement with, and the needs of,
particular service users. For example, not all service users will be able
to provide written feedback, so other methods of asking and recording
their views will need to be developed.

.

Some service users and carers may need support in providing their
feedback.

.

Consider how to overcome factors (including the practice context) which
might inhibit or be barriers to the process of gathering feedback.

.

When planning and reﬂecting on feedback, think about the implications
of timing and different approaches.

.

Be mindful of the implications for the student’s learning when it is
necessary to gather feedback via a third party. Try to make sure that the
voice of the service user is represented as accurately as possible.
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Some service users may not have chosen to have a social work
intervention, but they can still be asked about the quality of the service
provided by the student.

The student should reﬂect on service user and carer feedback with their
practice teacher, and use it to develop their practice learning. Where it is
not possible or appropriate to seek feedback, the implications for learning
should be discussed in supervision. The Record of (critical) practice (service
user/carer feedback) should be used to reﬂect on the process of seeking and
obtaining this feedback.
Practice teachers are expected to refer to service user and carer feedback as
a source of evidence throughout the Practice Assessment Report
(Section 4.7).
Further information on recent guidance developed by NIDSWP on involving
service users can be found in Appendix 7.

3.4.5

Use of recorded sessions with service users

After consultation with the practice teacher or the on-site supervisor, and
with the written permission of a service user, a student may record (audio
or visual) their interactions with that service user. The written permission
and electronic recording should be provided to the practice teacher by the
student to evidence relevant aspects of the Key Roles and NOS. The student
must explain the context and purposes of the recording to the service user
and must not use the recording for any other purposes. See also
Section 3.4.3.

3.4.6

Process recording

A student may supply to the practice teacher a copy of a ‘process
recording’. Unlike a Record of (critical) practice, a ‘process recording’ can
be as long or as short as the student wishes. Typically, process recordings
are longer than 1000 words.
A process recording should be a verbatim (‘word-for-word’) recollection of
an interaction between the student and a service user (or service users),
written by the student. The student should prepare for process recording by
concentrating on the service user’s verbal and non-verbal behaviour
throughout the interaction. Process recording should facilitate the student’s
critical reﬂection on their skills, attitudes, values and use of self in social
work practice. It may be useful to the practice teacher in collating evidence
and may later be summarised and turned into a Record of (critical) practice.

3.4.7

Supervision records as evidence

Supervision records are a useful source of evidence which can be referred
to in the Practice Assessment Report. In the event of a queried PAR, the
Practice Assessment Panel may decide to ask for a copy of supervision
notes.
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Various aspects of supervision are discussed elsewhere (see Sections 1.3,
1.4 and 2.8). The practice teacher should keep their own record of
supervision discussions. In addition to recording evidence of progress
towards the Key Roles and NOS, it is also important to record any concerns
raised by the practice teacher or the student, and the agreed actions to
address these.

3.4.8 On-site supervisor feedback and feedback from
colleagues
The practice teacher should seek feedback regarding the student’s
performance from the on-site supervisor and from the student’s workplace
colleagues. This should also include feedback from other professionals
outside the workplace who have worked with the same service users as the
student: for example, teachers or medical and health professionals. The onsite supervisor’s comments are yet another means by which the practice
teacher can gather evidence that the student has met the Key Roles and
NOS. The same applies to feedback from other professionals.
Where a direct observation has been carried out of the student’s
performance in a meeting or similar intervention in which service users/
carers were not included, the observer should seek feedback from one or
more other professionals present. Please refer to the guidance in
section 3.4.2.

3.4.9 Reports, letters and recordings produced by the
student
The student should provide the practice teacher with any reports, letters and
recordings which the student has produced on an agreed and regular basis.
It is important that the practice teacher can assert on the basis of this
information that the student has (a) made appropriate written
communications, and (b) made consistent, coherent and concise recordings
of activities related to service delivery.

3.4.9.1 Line manager's endorsement
The practice teacher should ensure that their assessment of the students’
competence at Level 3 includes an operational line manager’s endorsement
of the student’s practice as required under the regulatory Practice Learning
Standards. This is available on the Social Work Agency website.

3.5 Reviewing process and quality
assurance
The programme tutor has a key role in quality assuring placements on
behalf of the OU staff tutor (see Section 1.5). In addition, the module team
takes an overview of quality at the mid-point and conclusion of practice
learning. A copy of the mid-point review form is returned to the module
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team so that it can be reassured (on behalf of the Practice Assessment
Panel) that any issues are being identiﬁed and resolved in a timely way.
Submission of this record supports the Practice Assessment Panel’s quality
assurance function.
At the end of the placement, the student is responsible for sending the ﬁnal
copy of the PAR to their programme tutor, who veriﬁes the report and
checks that it is complete. To promote consistency and fairness, all
completed and veriﬁed PARs are considered by an independent reviewer
who reads the report to ensure that the recommendations are supported by
the evidence. The reviewer may contact the practice teacher or the student
for further clariﬁcation if needed.
A sample of PARs, along with feedback from the reviewing process, is
submitted to the Practice Assessment Panel (PAP) for quality assurance
purposes. The PAP has the following functions:
.

to quality assure the assessment of practice learning

.

to advise on the practice assessment of individual students by reviewing
fails, queries and a sample of ‘pass’ PARS

.

to make recommendations to the Cluster Examinations and Assessment
Board (CEAB) via the Module Results Panel.

The PAP is chaired by an agency representative who is independent of the
University. The membership includes representatives from the module team,
academic staff, service user and carer representatives, an employer, a
programme tutor and a practice teacher.
The PAP meeting also considers any unresolved questions, issues raised by
the reports and broader issues of quality to report to the Module Results
Panel.
The PAP always looks at PARs where a fail has been recommended by a
practice teacher. The panel also considers PARs where the reviewing
process has highlighted concerns that the evidence, which has been
submitted with the report, may be insufﬁcient to support the
recommendation.
If your report is being sent to the PAP, you will be sent a summary of the
concerns raised during the review process. You will be invited to comment
on this in relation to the evidence contained within your PAR. No new
evidence can be submitted in your response. In exceptional circumstances,
where the PAP considers that the practice teacher’s recommendation is not
supported by the evidence, the PAP may recommend that the Module
Results Panel and the CEAB should overturn the practice teacher’s
recommendation.
The ﬁnal decision about each PAR is made by the CEAB. Students do not
have the right to appeal against the academic judgement of the Board,
however, there are certain circumstances where an appeal may be possible
on other grounds. Further information is available from the OU Student
Help Centre or the OU ‘Complaints and appeals’ webpage at http://www2.
open.ac.uk/students/help/topic/policies-and-complaints.
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4 Guidance notes for K216/K315
placement documentation and
processes
The proformas that collect information regarding practice learning are
straightforward to follow and each has detailed guidance notes.
Consequently, this section just gives a brief overview of the forms and their
purpose, and highlights a number of key messages. You may also ﬁnd the
‘Quick reference guide’ on the back cover helpful.

4.1 The practice learning audit report –
SWD10
The purpose of this form is to ensure that all of the necessary support is in
place to provide a good quality placement. The programme tutor will visit
the agency where the student’s practice learning is to take place, complete
the form and send it to the staff tutor prior to or within 10 days of the start
of the placement.

4.2 Assessed practice information form –
SWD3E
This form collects essential administrative information about the placement.
The student is responsible for completing Part A of the form and for
ensuring that their practice teacher completes and signs part B and the onsite supervisor if applicable. The OU uses this form to collect accurate
details about practice teachers’ qualiﬁcations, experience and professional
registration, and ensure that these meet the requirements outlined in
Section 1.8. The student is responsible for sending the completed form to
The Open University at Walton Hall (the address is on the form) by the end
of February. Late forms may delay the student’s progress for administrative
reasons.
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4.3 The Practice Learning Initial
Agreement – SWD4E
The Practice Learning Agreement (PLA) is a record of the discussion at the
Practice Learning Agreement meeting. The PLA form includes notes about
completion, but some key points about the meeting are emphasised here.
The PLA meeting should preferably take place before the start of practice
learning and in any event no later than 10 working days after the placement
begins.
The PLA form must be signed by all members of the practice learning team
as evidence that an agreement has been reached.
The student is responsible for distributing the signed PLA to all parties
within 10 working days of the agreement being reached.
Failure to meet these timescales may result in the suspension of practice
learning. The practice teacher should append a copy of the PLA to the
Practice Assessment Report when it is submitted to The Open
University.
The PLA meeting should discuss and record the agreed arrangements in
respect of all areas noted on the PLA form. Immediate problems and their
agreed resolution should be clearly noted. In some circumstances the
programme tutor may wish to seek advice from the staff tutor and/or the
module team chair to determine whether further action is necessary.
The PLA meeting should consider in principle how possible disruptions and
difﬁculties will be addressed. In this sense, the PLA sets out a framework in
which the majority of problems can be promptly addressed through regular
communication among members of the practice learning team, and through
the programme tutor’s support for the student and the practice teacher. The
practice learning team should also familiarise itself with Section 5 of this
guidance, which provides advice on more serious difﬁculties which may
cause disruption to practice learning.
The meetings should also discuss the arrangements for an induction period
(even if the PLO is based in the student’s own workplace)
Additional learning needs, which apply to academic study as well as the
placement, should be explored – please see section below.
The PLA meeting provides an opportunity to clarify the purpose of Records
of (critical) practice, Records of (critical) practice (service user/carer
feedback) and direct observations; that is, how they might be used to
support the student’s professional development and provide evidence of the
student’s proﬁciency at the relevant level of the Key Roles and NOS. There
is further guidance in Section 3 and the programme tutor will be able to
advise during the course of the placement.
The PLA meeting is also an opportunity for the student to formally conﬁrm
that no new issues have arisen which might impact on their Fitness to
Practise (Section 1.2), although this does not replace the student’s ongoing
responsibility to inform the OU of any such issues at the earliest
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opportunity. If they have any uncertainties about being able to conﬁrm this,
students should initially seek advice from the agency coordinator and/or the
programme tutor. Further information about Fitness to Practise can be found
in the Social Work Handbook.

Students who have a disability or an additional
requirement
If the student has any speciﬁc requirements arising from a disability or
health condition, or from other needs such as dyslexia, these should be
discussed and recorded on the PLA form. The student may be experienced
in managing an existing health condition in their usual place of work, but
support should still be explored when moving into the placement context.
Students should consult their sponsor to discuss options for reasonable
adjustments to be provided in the placement agency. If the student has
already been assessed for reasonable adjustments in their own workplace,
they will need to approach their employer for a new assessment speciﬁc to
the placement.
The PLA meeting may also wish to consider whether a student with speciﬁc
additional requirements should apply for a Disabled Student’s Allowance
(DSA) or have their requirements reviewed in the light of the online module
materials.
Students with a disability or an additional requirement can obtain
information on the support and services available by visiting ‘Disabled
student support’ via StudentHome or at https://help.open.ac.uk/topic/
disability, or by contacting their Student Support Team for individual advice
and guidance.
Please note that applying for (and obtaining) support – either via the OU or
from the employer – can take several months and therefore students are
advised to explore options well in advance of the module start date.
Students should be aware of the NIDSWP guidance on ‘Supporting
Disabled Social Work Students undertaking PLO’ https://nidswp.net/
documents/

4.4 Student concerns about the
placement – SWD16
In the majority of cases, this form will not be needed. Day-to-day problems
can usually be resolved between the practice teacher, the on-site supervisor
and the student. Nevertheless, students should be made aware of this form
and its purpose at the Practice Learning Agreement meeting.
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4.5

The mid-point review – SWD11E

The mid-point review (MPR) is an interim assessment of the student’s
progress. It is a means of formally checking whether the student is ‘on
track’ to meet the relevant level of the Key Roles and NOS by the end of
the placement. Practice teachers, in consultation with the student, should
prepare in advance for the review. Practice teachers will need to exercise
their judgement about how successfully the various key roles are being met
at this point, taking into account the evidence to date. Guidance may also
be sought from the programme tutor. All parties should see the MPR form
in advance of the meeting.
The MPR proforma is a record of the discussion at the mid-point review
meeting. The MPR form includes notes about completion, but some key
points about the meeting are emphasised below.
The MPR meeting occurs as near as possible to the 43rd day of the K216
placement and the 50th day of the K315 placement. To prepare for this
meeting, the practice teacher and student should discuss the student’s
progress, and draft the relevant sections of the MPR form in advance of the
MPR meeting. Please see further guidance on the form itself.
The programme tutor chairs the MPR meeting, using the MPR form to
guide the agenda and to record decisions and plans. The programme tutor
ensures that all sections are completed, and that the action plan addresses
learning needs for the remaining days of the placement. The form should be
signed by all parties at the MPR meeting. If there is any dissent regarding
the MPR and/or its action plan, this should be recorded by the programme
tutor on the MPR form. The form must be submitted to the K216 or K315
curriculum manager within ﬁve working days of the date of the MPR
meeting. The practice teacher should append a copy of the MPR form to the
PAR when it is submitted to The Open University.
It is very likely that the mid-point review will identify areas in which the
student has yet to make progress towards meeting the Key Roles and NOS.
The meeting should record speciﬁc areas for improvement that must be
achieved, and clarify what further evidence is needed. This is especially
important where it is identiﬁed that a student is not clearly on course to
pass the placement.
The mid-point review provides an opportunity to ensure that if additional
requirements or adjustments (in response to a disability or health condition)
were identiﬁed in the PLA (Section 4.3), these are working satisfactorily.
It is also important to discuss and record any new information or concerns
about Fitness to Practise (Section 1.2 and 5.6). Any concerns or issues must
be clearly explained on the proforma, with a clear record of how they will
be addressed in the remaining part of the placement.
While there may be indications during this period that a student is
struggling to meet the key roles required, a recommendation to either pass
or fail the student may only be made at the conclusion of the placement via
the PAR.
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4.6 The End of Practice Learning Review
– SWD14E
The End of Practice Learning Review (EPLR) should be arranged to take
place within 10 working days of the end of the placement.
The proforma should be completed by the programme tutor at the EPLR
meeting and should be signed by members of the practice learning team and
any other parties at that meeting. The practice teacher should append a copy
of the End of Practice Learning Review to the Practice Assessment Report.
The SWD14E proforma should be kept by all parties and presented by the
student to the PLA meeting of any subsequent placement. It may also be
helpful to share the proforma with the agency coordinator (via the staff
tutor) if it contains important information for the student’s next placement
or ﬁrst year in practice.
On the successful completion of K315, the SWD14E forms the basis of the
student transcript which each student is required to have on conclusion of
their social work training. To complete the transcript, the student will meet
with the programme tutor and attach a copy of their Degree Supplement,
which provides details of academic achievement, to the SWD14E and make
it available to their employer. The OU will send out the Degree Supplement
after the results have been released.
For K216, this meeting offers an opportunity to identify general strengths
and weaknesses of the student’s performance in relation to the student’s
future practice learning needs.
For K315, where a pass is recommended, this meeting is an opportunity to
conﬁrm the student’s performance and to identify the learning experience
needed during the ﬁrst year of practice as a newly qualiﬁed social worker.
The EPLR meeting should still take place even if it is clear that the practice
teacher intends to recommend a fail. It is important that all members of the
practice learning team are able to discuss the reasons for this potential
outcome. This should help clarify the student’s learning needs for a future
placement.
Newly qualiﬁed social workers should have access to the ‘Assessed Year in
Employment’ (AYE) and students should approach their employer to
commence this.

4.7 The Practice Assessment Report –
SWD5E
The PAR form includes notes about completion, but some key points about
the process are emphasised below.
The purpose of the PAR is to record the practice teacher’s assessment of
whether the student has achieved the required level of the Key Roles and
NOS in their practice. It is important to support all judgements with clearly
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referenced evidence – please see further guidance on the form (and
section 3.4 of this guide). The practice teacher then makes a
recommendation of pass or fail to the Practice Assessment Panel. Students
must pass the practice learning component in order to achieve a pass for the
K216 or K315 module. The module result is formally decided by the K216
or K315 Module Results Panel and then ratiﬁed by the Cluster
Examinations and Assessment Board.
Section 1 of the PAR provides details about the student, the placement and
a summary of work undertaken, as well as the practice teacher’s
recommendation of pass or fail. It is important to provide details about any
unforeseen circumstances that impacted on the student’s learning. If this
resulted in additional practice learning meetings or action plans, these
should be appended to the PAR.
In Section 2 of the PAR, the practice teacher should provide an assessment
of the student’s overall competence across all 6 Key Roles and the NOS
(see Appendix 1). Some practice teachers ﬁnd it helpful to complete
Section 3 ﬁrst but the assessment of the student’s strengths and weaknesses
will need to be informed by detailed consideration of the Key Roles and
NOS.
This section should highlight skills and qualities that the student has
demonstrated in meeting the Key Roles and NOS, cross-referenced with
speciﬁc examples of supporting evidence. Areas for further development
should also be included. Please note that as long as these points are
addressed, it is not necessary to write to the 1500 (maximum) word
allowance. Please refer to statements of differentials in Appendix 2
If the practice teacher recommends a fail, an assessment of the student’s
progress overall is required. It is helpful if the practice teacher describes the
opportunities which were arranged to facilitate the student to demonstrate
performance (this may, if relevant, relate to speciﬁc key roles or areas of
concern). There should also be a description of the student’s progress and
performance, explaining which Key Roles and NOS that they failed to meet
the level required.
Section 3 of the PAR must be completed for all students even if the practice
teacher recommends a pass. This section should clearly state whether or not
the student has demonstrated competence within each of the Key Roles and
NOS.
The evidence sources for this assessment should also be stated. Service user
and carer feedback should be used as a source of evidence throughout the
PAR. One obvious source will be the service user feedback sections of the
direct observation proforma, but practice teachers are encouraged to refer to
additional evidence obtained across the placement (see Section 3 of this
guide).
Where the recommendation is for the student to pass, it may not be
necessary to add a great deal of additional detail in Section 3. However,
there is the opportunity for the practice teacher to highlight a student’s
strengths, progress or areas for further development in a particular Key
Role.
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4.8 Evaluation of the placement –
SWD17E/SWD18E
Students and practice teachers are required to complete an evaluation
questionnaire which needs to be submitted electronically. This makes an
important contribution to OU quality assurance. The evaluation
questionnaire can be found on the module and agency websites.
The evaluation should be submitted at the same time as the Practice
Assessment Report (PAR) to ireland-social-work@open.ac.uk . Both the
student and the practice teacher should sign the statement on the PAR which
conﬁrms they have done this. If there are exceptional difﬁculties with an
electronic submission, the evaluation can be sent as a hard copy with the
PAR (in a sealed envelope if preferred). The PAR will not be considered
complete until the evaluation has been received, and failure to submit it
may delay the student’s progression. However, the information provided in
the evaluation does not form any part of the student’s assessment. While
evaluations are collected with the PAR, the process for analysing the data is
handled completely separately.
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5 Managing difﬁculties in a
placement
Most placements go relatively smoothly. However, at the initial PLA
meeting (Section 4.3) it is important that the practice learning team
considers in principle how possible disruptions and difﬁculties will be
addressed.

5.1 Process for dealing with different
kinds of problems
Day-to-day problems should be resolved informally between the practice
teacher, the on-site supervisor and the student. If further advice is needed,
the programme tutor is there to support any member of the practice learning
team and should be the ﬁrst point of contact.
Concerns about a student’s progress or practice should normally be
discussed at the mid-point review meeting (Section 4.5) and an action plan
agreed.
Sometimes it may be necessary to seek additional advice from the staff
tutor, module team and the agency coordinator. Early discussion can often
lead to a resolution without any signiﬁcant disruption to the student’s
practice learning.
If, however, there are serious concerns about the placement, or if serious
concerns about the student’s progress or practice arise before or after the
mid-point review, it is important to immediately alert the programme tutor.
In such circumstances the programme tutor is able to call an additional
meeting of the practice learning team to discuss how the issue can be
addressed (see below).
The sponsor is responsible for providing appropriate placements, and the
agency coordinator must always be consulted about serious issues which
have the potential to disrupt a student’s practice learning arrangements. The
staff tutor and the module team chair should also be consulted. The ﬁnal
decision about the suitability or viability of a placement rests with the
OU because it is accountable for the student’s learning opportunities
and the quality of the placement.
Please note that the OU does not permit extensions to the placement. If
there is a risk that disruption to the placement may result in the student
being unable to complete it within the usual timescale, please refer to the
guidance that follows.
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Additional placement meetings and action plans
There are a range of circumstances which have the potential to disrupt
practice learning. Examples (not exhaustive) include:
.

unforeseen personal circumstances affecting the student (Section 5.2)

.

absence of the practice teacher (Section 5.3)

.

unresolved conﬂict of interest (Section 5.4)

.

changes to agency provision or the Practice Learning Arrangements,
including departures from the practice learning agreement or
collaboration agreement (Section 5.5)

.

concerns about the student’s Fitness to Practise (Section 5.6)

.

other serious issues impacting on the progress of the placement or the
student.

There is a common process for addressing all of the above: that is, the issue
should be discussed with the programme tutor at the earliest opportunity,
following which it may be necessary to arrange an additional meeting with
all members of the practice learning team. The purpose of the meeting
should be to clarify what has happened and to seek a resolution.
It is very important to have a clear record of any additional meetings,
including the reason for the concerns (with evidence if appropriate) and
the speciﬁc actions which have been agreed.
The programme tutor is responsible for taking and circulating notes of the
meeting (preferably using the template provided on the ‘Tutor resources’
area of the module website to ensure that all areas have been addressed).
These notes will need to be attached to the PAR (and the mid-point review
proforma if the additional meeting takes place before the MPR). In the
event that the placement ends prematurely, notes of all meetings will also be
required for the Practice Assessment Panel.

5.2 Disruption of practice learning due to
student’s absence or personal
circumstances
Students may be absent from a placement through no fault of their own: for
example, because of illness, family difﬁculties, unexpected caring
responsibilities or bereavement. If a student is absent from the placement
for 10 days or fewer, the replacement time may be made up at the end of it.
The programme tutor should be notiﬁed of the rescheduled completion date.
When a student is – or appears likely to be – absent for more than 10 days
from the placement, an early meeting should be held with the programme
tutor, the student and the practice teacher to establish whether it will be
possible for the placement to be completed and the PAR to be submitted by
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the deadline. If so, the practice learning team should identify strategies for
managing the remainder of the placement.
This might include reconsidering the learning opportunities which can be
made available and reviewing the student’s planned workload.
Aside from absence, there may be other circumstances in which a student’s
placement is seriously disrupted for reasons beyond their control (excluding
uncertainties about the student’s ability to meet the Key Roles and NOS or
Fitness to Practise requirements). This should be explored in an additional
meeting. If the meeting has clear evidence that the student’s learning has
been signiﬁcantly disrupted, it may be possible to disregard a corresponding
number of days and adjust the placement end date. As this may have
implications for (a) whether or not the student can complete the placement
within the required timescale, and (b) agency resources, this course of
action requires agreement from the sponsor and the module team chair. If
this is being considered, the programme tutor will need to seek advice from
the staff tutor.
If the interruption to the placement means that submission of the completed
PAR would be delayed, the programme tutor should consult their staff tutor.
The staff tutor and the module team chair will conﬁrm whether or not the
delay can be accommodated within the University’s permitted timeframe.
Please note that the student will still need to submit their EMA on time (see
Section 3 of the Assessment Handbook, available via StudentHome).
In some cases it may not be possible for the student to complete the
placement within the permitted timeframe. It may also be that, due to
personal circumstances, it is not advisable for the student to resume the
placement at this point. If there is any doubt or disagreement about whether
the student should continue with their placement, the programme tutor
should consult their staff tutor. The ﬁnal decision rests with the University,
following consultation with the practice learning team.
If it is necessary for the student to withdraw from the module, the practice
teacher must write a brief report on the student’s progress in relation to the
Key Roles and NOS and the student’s future learning needs, which the
student can then take to the next placement. The student will need to seek
agreement from their sponsoring employer to re-register for the module the
following year. In certain, very exceptional circumstances, the social work
programme is able to consider ‘deferral with assessment banking’ –
including the placement – for K216 and K315. The overall process is
known as Disrupted Placement. This can only be considered where a
student has successfully completed at least 45 days of their K216 placement
and 50 days of their K315 placement, achieving the required standard;
where there are no concerns about whether the student is on course to pass,
and no concerns have been raised about their Fitness to Practise or conduct.
Further information on the Disrupted Placement policy is available in the
‘Practice management’ section of the module website, and information about
‘deferral with assessment banking’ can be found in the Assessment
Handbook, available via StudentHome.
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5.3

Practice teacher’s absence

If the practice teacher is ill, or absent for other reasons, for more than 10
days during the placement, the provider agency should supply a substitute
practice teacher. It may be necessary to temporarily suspend the placement
for a short time while new arrangements are made. It would not be
appropriate for the student to continue their practice learning for any length
of time without either a practice teacher or on-site supervisor in place.
The programme tutor should always be notiﬁed of the practice teacher’s
anticipated or actual absence of 10 days or more; and be notiﬁed
immediately of any change in practice teacher.
It is the Designated Practice Learning Provider (DPLP) responsibility to
ensure that the student is provided with an appropriate placement which
meets their learning needs, including the provision of adequate supervision.
If they cannot meet this obligation, the staff tutor should be notiﬁed
immediately. The staff tutor may, in certain circumstances, be able to
provide additional support to enable the placement to continue and the
student to progress. The staff tutor will liaise with the agency coordinator to
put in place plans to ensure the student is not disadvantaged in these
circumstances.

5.4

Addressing conﬂicts of interest

A conﬂict of interest is a past or present relationship between any members
of the practice learning team, which has the potential to affect the
impartiality or fairness of the learning opportunities and assessment.
Examples (not exhaustive) include:
.

previous long-standing friendships

.

previous business partnerships

.

a history of acrimonious disputes

.

marriage, kinship, or a previous relationship, whether of a long- or
short-term nature

.

if the student or a close relative is or has been a service user in relation
to a member of the practice learning team

.

if the student occupies other roles within the agency which might
overlap with their student role

.

any other perceived or potential conﬂict of interest.

The Open University Social Work Degree programme does not allow the
practice teacher to be:
.
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the owner, director or chief executive of, or anyone holding a similar
type of role within, the sponsoring agency.

Occasionally, in very small agencies, staff occupy a number of different
roles simultaneously. Because of the potential for a conﬂict of interest, this
should always be discussed in the Practice Learning Agreement meeting.
The PLA meeting should clarify the nature of any apparent conﬂict of
interest. In many instances, the programme tutor will be able to work with
other members of the practice learning team to develop an action plan to
minimise the effects. However, it is the programme tutor’s responsibility, in
consultation with the staff tutor and the module team chair, to decide
whether the conﬂict of interest is surmountable or insurmountable.
If it is decided that the conﬂict of interest is insurmountable, it will be
necessary to take immediate action which may involve a short temporary
suspension of the placement. It may be necessary for one person to
withdraw from the practice learning team, and be replaced by a different
practice teacher, on-site supervisor or programme tutor. Alternatively, a
whole new set of arrangements may be required. Radical changes will
necessitate a new PLA.
All conﬂicts of interest, and the actions to be taken, should be recorded on
the PLA form. The programme tutor should inform the agency coordinator
of any identiﬁed conﬂict of interest. If a conﬂict of interest emerges after
the PLA meeting, the programme tutor should immediately be made aware
of the circumstances, and necessary actions taken (recorded and attached to
the PLA form).

5.5

Changes to agency provision

Occasionally there may be signiﬁcant changes or disruptions to the
workplace which seriously affect the student’s learning. Examples include:
.

one or more parties to the Practice Learning Agreement are no longer
meeting the requirements set out in that document

.

signiﬁcant conﬂicts of perspective might arise between the practice
teacher and the student

.

signiﬁcant professional conﬂicts or disagreements could arise between
other members of the workplace and affect the student’s learning in
some way

.

other signiﬁcant agency changes which seriously affect the student’s
learning.

Where the student’s learning is seriously affected or disrupted in any of
these circumstances, the programme tutor should be notiﬁed immediately
and should take advice from their staff tutor. It is likely that an additional
placement meeting will need to be arranged to clarify what has happened
and seek a resolution (see Section 5.1). It may be necessary to temporarily
suspend the placement for a short time until the situation has been
addressed (Section 5.7). The module team chair should also be consulted. It
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will also be important to contact the agency coordinator and involve them
in the resolution of serious concerns. However, the ﬁnal decision about the
suitability and continuation of the placement rests with the University.

5.6

Concerns about Fitness to Practise

In addition to meeting academic and professional standards, students are
expected to conduct themselves – in both private and professional life – in
accordance with the NI Social Care Council Standards of Conduct for
Student Social workers. Students also have a responsibility to report any
change in their circumstances to the Social Care Council, their practice
learning team and/or relevant others. (Social Care Council: 2010,
Registration of Social Work students on the Social Care Register)
This section clariﬁes the process to be followed when concerns arise on
placement about a student’s Fitness to Practise.
Examples of behaviours and issues which might give rise to concerns about
the student’s Fitness to Practise are outlined in the Open University Fitness
to Practise procedure (available via a link on the module and Social Work
Agency websites). In keeping with this guidance, a placement might be
disrupted by any of the following Fitness to Practise issues:
.

the practice teacher and/or their colleagues have concerns about the
student’s professional conduct, including signiﬁcant departures from the
SWE regulations

.

there are concerns about the student’s unsafe practice which puts the
health, safety or well-being of a service user at risk

.

a complaint from a service user, a colleague or a member of the public
about the student’s conduct or Fitness to Practise

.

the student is made the subject of a formal disciplinary investigation in
their agency, before or after the start of the placement, proven academic
misconduct (plagiarism or collusion)

.

the student becomes the subject of a formal investigation by a
regulatory, safeguarding or similar body

.

the student is convicted of a criminal offence; receives a conditional
discharge for an offence; accepts a police caution; or becomes the
subject of a police investigation

.

concerns arise about serious, untreated or unacknowledged ill health
which demonstrably affects the student’s capacity to practise safely

.

other potential concerns about Fitness to Practise, in relation to the SWE
requirements and/or the Open University’s Fitness to Practise procedure.

In any of the above circumstances, it is the student’s responsibility to
inform their programme tutor immediately. The agency and the practice
teacher should also share information when they become aware of potential
Fitness to Practise concerns. The programme tutor will need to seek advice
from their staff tutor. It may be necessary to hold an additional placement
meeting to establish what has happened and clarify the actions that need to
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be followed. In all cases, in order for the OU to formally address the issue,
detailed and speciﬁc written information will be needed about the student’s
conduct and/or professional practice, including (where applicable) an
explanation of whether this might put service users at risk. The staff tutor
will decide whether the issue needs to be referred to the Head of Social
Work (Ireland) for consideration under the Fitness to Practise procedure. It
may be necessary to arrange a temporary suspension of the placement,
without prejudice, while the issue is investigated (see Section 5.7).
In circumstances where the University’s ‘ﬁtness for practice’ procedures
have been invoked it will be the academic institution’s responsibility to
provide the Social Care Council with the information that it judges to
be pertinent to the student’s behaviour/conduct and/or practice of
concern.
The Social Care Council have a responsibility to investigate allegations
of misconduct against registrants and to take action against those where
misconduct has been proven. While the Social Care Council may choose
to begin their own investigation at this point they will normally await
the outcome of the F/HEI procedures before determining whether they
wish to conduct their own investigation.

Student’s concerns about another person
The student should have been made aware of relevant agency and OU
policies as part of their induction process. Where the student has concerns
about the conduct of their On-site supervisor or another staff member, or if
they feel bullied or harassed by them, they should discuss this with their
practice teacher in the ﬁrst instance. If the student is unable or unwilling to
do this, or if the concern is about the practice teacher, they should contact
their programme tutor immediately, who should discuss the student’s
concerns with the agency staff and their staff tutor. Further advice is given
in the social work programme’s whistleblowing policy which is available
via the module and Social Work Agency websites. If the student is called as
a witness or is involved as a third party in an agency’s investigation, the
University will work with the agency to ensure that the student is properly
supported in dealing with any disruption to their learning.
Where the conduct of a practice teacher is under investigation, the agency
providing the placement should arrange for the student to be given a
different practice teacher, and an additional three-way meeting should be
held to ensure that the aims of the placement continue to be met. Please
also refer to Section 5.3.
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5.7 Temporary suspension of practice
learning
The suspension of practice learning should be a last resort because
substantial disruption may not permit the student to complete the placement
within appropriate timescales. It is important to be guided by the following
principles:
.

all other potential courses of action should be considered and/or
attempted before a placement is suspended

.

a suspension of placement should always be a temporary measure while
a serious issue or problem is addressed

.

if the issue relates to concerns about the student’s conduct or practice,
suspending a placement is not a disciplinary action, and should be
‘without prejudice’

.

provided the issue can be satisfactorily resolved, the placement should
resume as soon as possible.

In the context of these principles, a suspension of the placement may be
appropriate for any of the serious issues or problems outlined earlier in this
section (not all of them are repeated here).
If a concern has arisen about the student’s Fitness to Practise (including
formal disciplinary proceedings by the student’s employer; or a criminal
investigation by the police or other investigating authority), a decision
should be made as to whether the matter is serious enough for the
placement to be suspended while the issue is investigated.
If suspension of a placement is being considered for any reason, the
programme tutor should set up a meeting of the practice learning team.
Please note the following:
.

It is essential that the programme tutor takes notes of the meeting,
recording the reason for the suspension and the actions which have been
agreed to resolve the issue.

.

The notes should also record whether or not the student has declared a
physical or mental health issue, and whether any reasonable adjustments
are in place or have been considered.

.

If the meeting is called to discuss the student’s practice or conduct, the
notes should also record the evidence for these concerns and the
student’s response. Please see Section 5.6 for further guidance on how
concerns about conduct or Fitness to Practise should be addressed.

.

The notes should record the end date of the suspension or, if this is
unknown, a review date should be set.

A notes template is available in the ‘Tutor resources’ area of the module
website for programme tutors to use, to ensure that all areas are covered. In
exceptional and emergency circumstances, an employer, a sponsor or a
placement provider may temporarily suspend a student’s placement while a
concern is investigated or an issue is resolved. As soon as practicable, the
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programme tutor must be informed and an additional placement meeting
should be held to clarify the reasons for the suspension. As discussed
above, an action plan should be in place to address the issue. Practice
learning may resume if the issue is resolved, provided there is sufﬁcient
time left available for completion of the placement.
The process below should be followed if a decision is made for a student to
return to the placement:
.

The programme tutor should convene a meeting of the practice learning
team at the earliest opportunity, in order to avoid further delay.

.

Consideration should be given to any additional informal meetings that
may need to be arranged prior to the practice learning meeting: for
example, to address relationship difﬁculties between any members of the
practice learning team.

.

The practice learning team should be provided with any relevant
documentation prior to the meeting: for example, recommendations from
a disciplinary or other investigation.

.

If suspension was due to a disciplinary or professional conduct issue, the
student should write a reﬂective account of the incident which describes
what happened and the learning arising from this. This will aid any
necessary revision of the practice learning needs.

.

At the meeting, the practice learning team must address and revise any
student learning needs, work opportunities and support needs arising
from the suspension. Outcomes of the meeting must be recorded by the
programme tutor in a brief report and circulated to the practice learning
team for approval. Depending on the timing of the meeting, and the
extent of the changes, it may be appropriate to record the process on a
second PLA or MPR proforma.

.

The record of the practice learning team’s meeting must be included
with the PAR documentation.

5.8

Terminating a placement

It is a University expectation that a placement should not be terminated
until every alternative has been fully explored, including – if appropriate –
an attempt to resolve the issue via a documented action plan.
The grounds for termination of a placement include:
.

an irretrievable breakdown in trust between the student and the
sponsoring agency

.

the agency cannot continue to meet its responsibilities to the student
because of unforeseen circumstances

.

all possible alternatives have been fully explored or attempted, but there
is nevertheless an unresolvable disruption to practice learning
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.

exceptionally, the student’s judgement is thought to be seriously
impaired because of illness or bereavement.

Where concerns relate to the student’s conduct or professional practice, the
placement will normally need to be temporarily suspended (rather than
terminated) while The Open University investigates the issue under its
Fitness to Practise procedure (available on the ‘Practice management’ page
on the module and Social Work Agency websites).
In other cases, the procedures below should be followed where it is
proposed to terminate a placement:
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.

The programme tutor, acting in consultation with the staff tutor, should
consult as widely as is thought necessary, and certainly with the student,
the practice teacher and the agency coordinator. The module team chair
should also be alerted.

.

There should be an additional placement meeting which the programme
tutor should minute.

.

After the meeting, the programme tutor should write a short report
outlining the circumstances of the placement breakdown, and submit this
to the staff tutor, together with minutes of any additional meetings.

.

The report must be made available – by the programme tutor – to the
student, and to the practice teacher who may want to make a written
comment. The representative from the student’s sponsoring agency and,
where appropriate, the representative from the provider agency should be
invited to comment on the report. Written comments must be returned to
the programme tutor within ﬁve working days.

.

The report and all comments should be sent to the staff tutor. The staff
tutor should ensure that the report, comments and minutes of previous
meetings are shared with the module team chair.

.

The module team chair and the staff tutor will jointly make the ﬁnal
decision in relation to the outcomes.

.

The staff tutor will write to the student, the practice teacher and the
representative from both the sponsoring and the provider agency to
notify them of decisions within 10 days after the report (and any
additional comments from the student, the practice teacher and the
agency representative) has been received. The letter should be copied to
the module team chair.

.

In all circumstances when a placement is terminated, the programme
tutor should ask the practice teacher to write a brief report on the
student’s progress in relation to the Key Roles and NOS and future
learning needs. The programme tutor should forward this report to the
staff tutor.

.

In exceptional cases (not including conduct issues), if it is impossible to
follow the above process due to an agency’s circumstances, the staff
tutor will decide whether there are grounds for terminating the
placement in consultation with the module team chair. A report of the
circumstances should be written by the programme tutor, as fully as
possible, and made available to the student and other relevant parties.
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All efforts should be made to secure a report of the student’s practice
learning so far.
.

The Practice Assessment Panel and the relevant Professional Conduct
Panel may also want to see such reports.

If a placement is terminated, the student will fail the placement and will not
be able to complete and pass the relevant practice learning module.
Depending on the reason for the termination, it may be possible for the
student to retake the module and placement in future, provided there is
sufﬁcient time to complete the degree qualiﬁcation within the University's
timescale. This decision would also be subject to agreement from the Head
of Department and the continued support of the sponsor.
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6 One hundred things to do
during your placement
This section is for you, the student. It provides some practical activities and
tasks to support your professional development when you are on placement.
These are not primarily about learning theories, methods or skills – you will
ﬁnd plenty of activities and support for those in the module materials and in
your practice workshops held face-to-face and online. The ideas here are
relatively practical things that you can do by yourself or in dialogue with
your practice teacher. You probably won’t have time to do them all. It is
entirely up to you how and when you use the ideas, but the module team
suggests that you read through the list and highlight the ones that you
intend to try out.
Some of the ideas here are based on a book you may ﬁnd useful:
.

Lomax, R. and Jones, K. (2014) Surviving Your Social Work Placement.
2nd edition, Basingstoke: Palgrave Macmillan.
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Transition to the student role

Supervision

Skills on placement

1

2

3

What organisational skills do you need or already have (time management, diary planning, etc.)?
Observe other team members and try to identify practical and interpersonal skills that make for a positive ofﬁce
culture. Evaluate your own skills in this respect, and plan how to develop them.
What are you especially good at? Identify skills that you can transfer from other areas of your life.
Find out about Honey and Mumford’s ‘learning styles’ and identify your preferred approach to learning new skills.

(b)
(c)
(d)
(e)

Read (or re-read) the K216 Introductory learning guide about ‘making active use of supervision’.

(e)

During your induction period, make a list of all the practice skills you think you will need in order to work with service
users. Discuss with your practice teacher which skills are a priority for you to develop.

Keep your own log to reﬂect on your feelings and actions during interventions with service users to draw on during
supervision meetings.

(d)

(a)

Try to make your supervision sessions an exploratory dialogue with your practice teacher rather than merely a
reporting session on what you have done.

(c)

Have a look at the organisation’s mission statement.

(e)

Prepare carefully for every supervision session, including drawing up an agenda of the items that you wish to discuss.

In your ﬁrst week, if your placement is in your own place of work, visit each of your colleagues and explain your
changed role as a student.

(d)

(b)

In the ﬁrst three weeks of your placement, visit at least three agencies related to your service user group that you had
not visited before.

(c)

Ask your practice teacher how they would like you to prepare for supervision meetings. Plan, agree, and enter in your
diary, supervision dates and times as far in advance as possible.

On your name badge and agency ID, ensure that your role is identiﬁed clearly as ‘Student Social Worker’. Or make
your own badge (for ofﬁce use only) and wear it until you and your team get used to your new role.

(b)

(a)

Arrange to work from a new desk if your placement is in your own place of work.

(a)

Practice Learning Guide Northern Ireland 2021

Learning from colleagues

Obtaining and using feedback

Dealing professionally with
constructive criticism

4

5

6

Reﬂect carefully on the service user’s or carer’s feedback – what does this tell you about the strengths and weaker
areas of your practice? Discuss this with your practice teacher.
Discuss with your practice teacher how you can get and make use of feedback from colleagues.
If you don’t understand the feedback from your practice teacher or another colleague, ask them for additional detail
about the various elements of your approach and skills.
Make some notes about the feelings you experience when you have received some negative feedback.
Try to identify constructive ways in which you can use critical feedback to improve your practice.
Discuss the issue of constructive criticism with your practice teacher and try to develop a shared understanding of
what this means in the context of practice learning.
Identify a person who you trust and who could support you when you are feeling upset about criticism.
Think about – and practise – some phrases and words that you could use to show a professional approach when you
receive negative feedback.

(c)
(d)
(e)
(a)
(b)
(c)
(d)
(e)

Ask to observe a colleague who needs to make a difﬁcult phone call to a service user. Make a note of what you have
learned from this.

(e)

Think about how the power imbalance between social workers and service users or carers might impact on the
feedback they give you. How can you encourage feedback?

Ask if you can chair a team meeting and then ask for feedback from colleagues.

(d)

(b)

With your practice teacher, discuss opportunities for shadowing a colleague or observing a meeting.

(c)

Research some methods of obtaining honest and detailed feedback from service users or carers – ask other students
or your practice teacher, or browse library or web-based resources.

On occasions, ask members of your team directly for comments on your performance.

(b)

(a)

Seek an opportunity to co-work with a colleague and make an effort to observe the skills they use in practice.

(a)
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Social work values and ethics

Reﬂecting on diversity and
anti-oppressive practice

Thinking about rights and
social justice

7

8

9

Identify whether your placement agency has any direct and speciﬁc responsibility for promoting and defending certain
rights for service users, either individually or as a group. Discuss this with your practice teacher.
Search online for the European Convention on Human Rights. Note examples of where a service user is enjoying
protection in terms of any particular article or clause; alternatively, where human rights have been denied them.
Discuss your observations with your practice teacher.
Consider the issues involved in determining the importance of one person’s or group’s rights with another person or
group. Discuss with your practice teacher.
Consider what role social workers could or ought to take in determining or upholding the rights of service users who
do not recognise the rights of others. Discuss this with your practice teacher.

(b)
(c)

(d)
(e)

Most people have on one occasion or another failed to directly challenge an oppressive incident they have observed.
Consider an occasion from your own experience, and what may have been the implications and consequences of
your inaction.

(e)

Note down the three most important ‘rights’ that you enjoy currently.

How ‘diverse’ is the staff group in your agency? Think about the reasons for this and discuss with your practice
teacher if appropriate.

(d)

(a)

Think about a service user who has a very a different cultural or social identity from your own. Consider what, if any,
is the service user’s experience of discrimination, and how you might mitigate this as part of your social work
intervention.

(c)

Keep a note of ethical and professional ‘dilemmas’ (experienced by yourself or colleagues) and discuss possible
responses with your practice teacher.

(e)

Think about your own cultural or social identity, and consider how your experiences may impact on your relationships
with service users in your placement.

What is the social work value that you seem to espouse and deliver on the best or the least well? Reﬂect on the
reasons for this.

(d)

(b)

Note a situation where a colleague or a service user experiences a conﬂict between their values and the expectations
or actions required of them by societal or institutional pressure. Identify how they tried to resolve this conﬂict, and how
successfully they achieved this.

(c)

Discuss with colleagues or your practice teacher, the extent to which ‘partnership’ with service users is possible in
your agency.

List your ﬁve most important personal values. Have any of these been challenged signiﬁcantly in your practice so far?
Reﬂect on how you have dealt with this, or think about possible scenarios when this may potentially occur. Discuss in
supervision with your practice teacher.

(b)

(a)

Make sure you know the difference between ‘values’ and ‘ethics’.

(a)
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12 Relating theory and practice

11 Finding out about the social,
political and economic context
of your agency

10 Understanding the local community

What social work publications are available to your team? Do these provide helpful ideas about working with
service users?
Find out what opportunities there are to keep up with the latest social work research in your agency.
Find out which approaches discussed in your module materials are used in your practice setting.
Ask your practice teacher about the risk assessment tools used by staff in your agency.

(b)
(c)
(d)
(e)

Find out about the range of different professionals and agencies with which social workers in your team have
contact.

(e)

Identify an incident or a piece of work where a particular theory may help you understand a situation, and discuss
this with your practice teacher.

In the catchment area of your agency, visit both an area of afﬂuence and an area of deprivation. What differences
most struck you?

(d)

(a)

Attend a local community meeting or public meeting of a local agency campaigning on issues related to social
welfare or health.

(c)

Find out what service users and colleagues like and dislike about the area.

(e)

Where appropriate, ask to attend as an observer at a high-level meeting of managers or senior ofﬁcers in your
placement agency or Local Authority. Discuss with your practice teacher what you learned about the legal,
political and organisational constraints which impact on social work in your agency.

Read the local newspaper to ﬁnd out about local issues.

(d)

(b)

What local services can you identify that provide evidence of strengths and resources in the community?

(c)

Search online about what your local MP thinks about social work, social workers, and social care.

Make a list of factors that contribute to social isolation and the exclusion of service users who use your agency.

(b)

(a)

Find opportunities to explore one or more neighbourhoods with which your placement agency engages. Use local
shops, cafés, public transport. Observe and listen then discuss your ‘ﬁndings’ with your practice teacher.

(a)

6
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15 Report writing

14 Professional communication

13 Critical reﬂection and analysis

Ask a colleague whether you can see a report they have written which is advocating on behalf of someone using the
service. Ask them to talk you through how they go about this task and the forms of words they chose.
Ask to read a selection of case ﬁles or records compiled over a long period of time. Identify differences and
similarities in style of recording and discuss with your practice teacher the reasons for these changes.
Ask for speciﬁc feedback about a record or a report you write.
Suggest a team discussion on report writing where colleagues can share how they have developed their skills.

(b)
(c)
(d)
(e)

How can you express disagreement in a professional manner? Ask to look at examples of letters and reports which
communicate an alternative professional opinion and/or ask colleagues how they verbally manage this.

(e)

Ask your practice teacher whether you can have access to a selection of social work reports to read. Try to identify
which are the most effective in terms of conveying information and why this is.

Observe communication in a multi-agency meeting and, afterwards, discuss with your practice teacher.

(d)

(a)

Discuss with your practice teacher the impact of power differentials between professionals, and how you might
communicate effectively in such contexts.

(c)

Remember to carefully read and reﬂect on your practice teacher’s feedback about your Records of practice – don’t
just treat a completed one as just ‘another box ticked’.

(e)

Are you an active listener? Explore ways to assess and evaluate your skills in this regard.

Choose a model of reﬂective learning that you ﬁnd easy to use (like Kolb, 1984 or Gibbs, 1988). Use this to reﬂect on
a speciﬁc practice experience and discuss with your practice teacher.

(d)

(b)

Tell somebody about something in your practice that went really well because of your intervention and skills. Be
speciﬁc about what you did that made your intervention effective.

(c)

What does it mean to communicate ‘professionally’? Observe colleagues, and think about your own dealings with
others in your current or previous agency. Make two lists of behaviours that aid and hinder communication. Discuss
your ideas with your practice teacher.

Arrange to discuss an area of theory with your practice teacher.

(b)

(a)

For a single day in your placement, keep a detailed record of your feelings through the working day and the
associated experiences linked to those feelings. On the next day, or later, review this record and identify two or three
things that you have learned from this process and which you can take forward to improve your practice.

(a)
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18 Looking after yourself

17 Professionalism

16 Professional leadership

Identify what things act as ‘stressors’ for you, and think (in advance) how you could manage these.
Look at the professional code for England, and see what it says about situations where you need to share with your
practice teacher or manager that you are feeling stressed.
Identify sources of support for when you are feeling upset or stressed.
Make sure you have read your agency’s lone working policy and observe it.

(b)

(c)

(d)

(e)

Identify positive actions you could take to balance your personal and professional priorities.

(e)
Find out what ‘stress’ means, and how it manifests itself.

What examples of ‘professionalism’ have you seen in other people? Try to identify behaviours that you would like to
develop for yourself.

(d)

(a)

Is there a dress code in your agency? Do you think this promotes professionalism and, if so, how?

(c)

Arrange to represent your agency at a community or an inter-agency event, and prepare or reﬂect on this experience with
your practice teacher.

(e)

What do ‘professional boundaries’ mean in the context of your agency? Discuss this with your practice teacher.

Offer to share with your team something you have learned about in your academic study: a relevant journal article, a social
work theory or method, a policy issue, etc.

(d)

(b)

Identify a potential problem in your agency and think about how you could raise this problem in a constructive way. Discuss
with your practice teacher.

(c)

Look at the professional code for England, and make sure you understand what is expected of a social work professional.

Find an article in any recent addition of the British Journal of Social Work (available online via the OU Library) that
discusses a particular practice issue that is topical in your practice learning agency. Share and discuss this article with your
practice teacher or your colleagues.

(b)

(a)

Research a topic of interest to your agency, and arrange to present it to your team or lead a discussion about it.

(a)

6
One hundred things to do during your placement
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20 Evaluating own learning and
identifying priorities for next
placement

19 Endings

Write a list of the things you know about social work practice that you didn’t know before you began your social work
studies.
Think about the skills you would like to prioritise for your next placement or your ﬁrst year in practice.
What is the one thing that you absolutely must learn in your next placement? Be sure to communicate this to your
practice teacher, agency coordinator and programme tutor.

(c)
(d)
(e)

Who would you like to thank, and what would be the most appropriate way to show your appreciation to this person?

(e)

In your life so far, think about what may have been for you the most powerful and enduring learning experience. Try to
identify aspects of this experience that you may seek to replicate or be usefully aware about in your practice
placement.

Plan a positive ending for your last few days with your placement team.

(d)

(b)

In consultation with your practice teacher, discuss and prepare for ending your work with service users.

(c)

For your personal use, at the beginning of the placement, write a list of the things you are most worried about, those
you know the least about, and things that you hope you will not be asked to do in your forthcoming period of practice
learning. Put this list in a sealed envelope, and open it again on the day of your ﬁnal supervision session. If
appropriate, reﬂect on some of your observations of this exercise with your practice teacher.

Ask your colleagues how they conclude relationships with service users.

(b)

(a)

Identify what ‘endings’ in your life have been, or are likely to be, the most difﬁcult for you personally.

(a)
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The 6 Key Roles and 20 National Occupational Standards

Appendix 1 The 6 Key Roles and
20 National Occupational
Standards
While the National Occupational Standards (NOS) for Social Work each
address a discrete function within social work practice, the statements of
knowledge and understanding within them are by their nature cross-cutting.
These statements represent the extensive body of knowledge that underpins
social work practice as a whole. Repetition of many items is therefore
inevitable across the NOS themselves.
FUNCTIONAL MAP / KEY ROLES FOR SOCIAL WORK NOS
Key role 1

Maintain professional accountability

SW1

Maintain an up-to-date knowledge and evidence base for social work
practice

SW2

Develop social work practice through supervision and reﬂection

Key role 2

Practise professional social work

SW3

Manage your role as a professional social worker

SW4

Exercise professional judgement in social work

SW5

Manage ethical issues, dilemmas and conﬂicts

SW6

Practise social work in multi-disciplinary contexts

SW7

Prepare professional reports and records relating to people

Key role 3

Promote engagement and participation

SW8

Prepare for social work involvement

SW9

Engage people in social work practice

SW10

Support people to participate in decision-making processes

SW11

Advocate on behalf of people

Key role 4

Assess needs, risks and circumstances

SW12

Assess needs, risks and circumstances in partnership with those involved

SW13

Investigate harm or abuse

Key role 5

Plan for person-centred outcomes

SW14

Plan in partnership to address short and longer term issues

SW15

Agree risk management plans to promote independence and responsibility

SW16

Agree plans where there is risk of harm or abuse

Key role 6

Take actions to achieve change

SW17

Apply methods and models of social work intervention to promote change

SW18

Access resources to support person-centred solutions

SW19

Evaluate outcomes of social work practice

SW20

Disengage at the end of social work involvement

101

Practice Learning Guide Northern Ireland 2021

Appendix 1 The Key Roles and Social
Work Standards Matrix
Key Role 1: Maintain Professional Accountability
SW Standard

Performance Criteria

SW 1

P1 Establish your
own
strategy for
Maintain an up to date
maintaining
an up to
knowledge and
date
knowledge
and
evidence base for
evidence base for
social work practice
social work practice
P2 Research
statutory, legal and
procedural
requirements and
academic literature
relating to social work
practice
P3 Analyse the
statutory and nonstatutory powers
exercised by social
workers and
organisations
P4 Review the
outcomes of previous
social work practice
for individuals,
families, groups and
communities locally
P5 Review your own
knowledge about
issues of equality,
fairness, access and
anti-discriminatory,
anti-sectarian practise
and provision
P6 Synthesise
information to
understand how
evidence-based
practice applies in
your own role
P7 Plan, with
support, how to
integrate current and
emerging research
into your own practice
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Practice
Learning
Level
Levels:

Practice Learning
Indicators
.

Tuning in
statement

.

Supervision
minutes

.

Presentation to
team meeting/
midway
presentation

.

Evaluations of
practice

.

Learning log

2 and 3

Practice
Learning
Evidence
Record of
Practice
Direct
Observation

Appendix 1

SW 2
Develop social work
practice through
supervision and
reﬂection

P1 Seek
professional
supervision to develop
accountable social
work practice
P2 Prepare for
formal professional
supervision in ways
that will maximise its
effectiveness
P3 Access additional
sources of support
compatible with
professional social
work principles

Levels:

The 6 Key Roles and 20 National Occupational Standards

.

Supervision
minutes

.

Evaluation of
practice

.

Service user/carer
feedback

.

Feedback from
team/other
professionals

.

Reﬂective
accounts

2 and 3

Record of
Practice
Direct
Observation

P4 Use feedback
from supervision and
other sources to
inform reﬂection on
and evaluation of your
social work practice
P5 Reﬂect on the
cultural context in
which you practice
and how this impacts
upon your work
P6 Reﬂect on your
own values, beliefs
and assumptions and
how they impact on
your social work
practice
P7 Integrate learning
within practice
P8 Contribute your
own knowledge of
best practice to the
continuing
development of the
profession
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Key Role 2: Practise Professional social work
SW Standard

Performance criteria

SW 3

P1 Work within the
context
of your own
Manage your role as a
organisation
professional social
worker
P2 Establish the
parameters of your
own work role and
how the
responsibilities of
others link with these
P3 Ensure your
understanding of
processes in which
you may be involved
P4 Plan, with
support, how to
prioritise work in order
to use your time
effectively
P5 Take steps to
ensure your safety in
situations where there
is risk of harm to you
P6 Recognise the
effect that work
situations may have
on your well-being
and your practice
P7 Implement
strategies to develop
your personal and
professional resilience
P8 Challenge your
own assumptions that
could lead to
discrimination in your
practice
P9 Reﬂect on the
way you manage your
role, to ensure
continual development
and continued
professional
registration
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Practice
Learning
Level
Levels:
2 and 3

Practice Learning
Indicators
.

Tuning in

.

Supervision

.

Care plans

.

Evaluations

.

Time management

.

Understanding of
legislation/policies/
procedures

.

Reﬂection

Practice
Learning
Evidence
Record of
Practice
Direct
Observation
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SW 4
Exercise professional
judgement in social
work

P1 Analyse a range
of information that will
inform professional
decisions about
speciﬁc complex
situations
P2 Develop a range
of options for
addressing the
situation
P3 Evaluate the
implications of
different options for
the people involved

Levels:
2 and 3

The 6 Key Roles and 20 National Occupational Standards

.

Assessments

.

Multidisciplinary
working

.

Critical reﬂection
on practice

.

Direct
observations

.

Supervision

.

Signiﬁcant
interviews

.

User feedback

Record of
Practice
Direct
Observation

P4 Exercise
professional
judgement to make
evidence-based
decisions
P5 Present both
verbally and in writing
the rationale for your
professional
judgements
P6 Justify your
professional
judgements where
others disagree or
challenge them
P7 Challenge
judgements of others
that appear to conﬂict
with the evidence or
to work against
people’s best interests
P8 Consider the
need to modify your
own judgement where
new evidence is
presented
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SW 5
Manage ethical
issues, dilemmas and
conﬂicts

P1 Recognise ethical Levels:
issues, dilemmas and 2 and 3
conﬂicts that arise in
the course of social
work practice
P2 Review sources
of information and
knowledge that can
inform professional
judgements about
ethical issues,
dilemmas and
conﬂicts
P3 Reﬂect on how
your own values and
experiences may
impact on managing
ethical issues,
dilemmas and
conﬂicts
P4 Make
professional
judgements taking
account of ethical
issues, dilemmas and
conﬂicts
P5 Support others to
understand how
ethical considerations
may have affected
decisions made
P6 Evaluate
outcomes of how you
have managed ethical
issues, dilemmas and
conﬂicts to inform your
future practice
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.

Supervision
minutes

.

Tuning in and
evaluations

.

Process records

.

Learning log

.

Direct
observations

.

Assessment

Record of
Practice
Direct
Observation
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SW 6
Practise social work in
multi-disciplinary
contexts

P1 Develop
collaborative working
relationships with
professionals from
other disciplines
P2 Uphold the role
and function of social
work when working in
a multi -disciplinary
context
P3 Develop your
understanding of the
roles and
responsibilities of
others involved in
multi-disciplinary work

Levels:

The 6 Key Roles and 20 National Occupational Standards

.

2 and 3

Minutes of formal
decision-making
meetings

.

Feedback from
team/ other
professional

.

Contracts

.

Care plans

.

Case records

.

Correspondence

.

Evaluations of
practice

Record of
Practice
Direct
Observation

P4 Ensure that
social work principles,
codes of practice and
values are applied
when working with
others
P5 Contribute to
identifying and
agreeing the goals
and objectives of the
multi -disciplinary
work
P6 Negotiate
responsibilities that
respect legal, ethical,
organisational and
professional
boundaries in a multidisciplinary context
P7 Negotiate
agreements on
systems for the
exchange of
information which
contribute to the
safeguarding and wellbeing of individuals
and the wider
community
P8 Apply social work
knowledge and skills
to deal constructively
with disagreements
and conﬂict within
multi-disciplinary
relationships
P9 Contribute to
evaluating the
effectiveness of the
multi -disciplinary
work
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SW 7
Prepare professional
reports and records
relating to people

P1 Use language
appropriate to the
intended audience to
construct professional
reports that are
evidence-based,
analytical and
coherent
P2 Maintain
accurate, complete,
retrievable, and up-todate records
P3 Ensure reports
and records can be
understood by those
who have a right to
see them
P4 Make use of
information
communication
technology that
supports information
exchange within and
across disciplines and
organisations
P5 Ensure that
records and reports
comply with legal and
organisational
requirements,
balancing the tension
between safeguarding,
conﬁdentiality and
data protection
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Level:

.

Supervision
minutes

.

Reports

.

Service use
feedback

.

Care plans

.

Contracts

.

Work plans

.

Up-to date , clear
and accurate
records

.

Knowledge and
understanding of
policies and
procedures

2 or 3

Record of
Practice
Direct
Observation
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Key Role 3: Promote engagement and participation
SW Standard

Performance criteria

Practice
Learning
Level

SW 9

P1 Plan how to use
communication to
facilitate initial
engagement

Levels:

Engage people in
social work practice

P2 Use
communication skills
to establish the social
work relationship
P3 Support people to
ﬁnd effective ways to
communicate their
views, needs and
preferences

2 and 3

Practice Learning
Indicators
.

Tuning in

.

Assessments

.

Process records

.

Direct
observations

.

User feedback

.

Agency records

.

Ability to reﬂect

Practice
Learning
Evidence
Record of
Practice
Direct
Observation

P4 Develop
understanding in
others of your own
and the organisation’s
duties and
responsibilities
P5 Support people to
explore their own
circumstances, their
existing networks and
other resources
available to them
P6 Engage people to
participate in ﬁnding
creative ways to
achieve change
P7 Work with others
to address any hostility
or resistance
encountered
P8 Appraise the
impact of self in
sustaining
engagement and
partnership working
P9 Seek feedback
from people on how
effective your
engagement with them
has been
P10 Adjust the way
you develop and
sustain engagement in
the light of reﬂection
and feedback
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SW 10

P1 Assess people’s
capacity
to navigate
Support people to
systems
and
make
participate in decision–
their
voices
heard
making processes
P2 Agree the level
and nature of your
own contribution in
supporting people to
participate in decisionmaking processes
P3 Ensure literature
and documentation is
made available to
people in their
preferred language
and format
P4 Support people to
understand the
concepts of power and
empowerment in
different situations
P5 Explain
processes and
procedures to enable
people to participate
as fully as possible
P6 Work with people
to build their capacity
to advocate for
themselves
P7 Carry out your
agreed role to support
participation in
decision-making
processes
P8 Conﬁrm people’s
understanding of the
outcomes of their
participation and any
decisions made
P9 Identify any
prejudice and
discrimination
encountered
P10 Promote social
justice by challenging
systems or processes
that present barriers to
people’s participation
P11 Review the
effectiveness of
support provided
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Levels:
2 and 3

.

Assessments

.

Process records

.

Direct
observations

.

Care plans

.

Feedback from
service user/
carers

.

Case Conference

.

Case discussions

.

Agency records

.

Supervision
records

.

Reviews

.

Reﬂection on
interactions

.

Reviews with
service users/
carers

Record of
Practice
Direct
Observation
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SW 11
Advocate on behalf of
people

P1 Establish if
people require you to
advocate for them in
speciﬁc situations
P2 Clarify with
people the desired
outcomes of the
advocacy and other
possible outcomes
P3 Support people to
participate to the
extent that they are
able

Levels:

The 6 Key Roles and 20 National Occupational Standards

.

Direct
observations

.

Case records

.

Reports

.

Service user/
carer feedback

.

Review meetings

.

Supervision

2 and 3

Record of
Practice
Direct
Observation

P4 Make
professional
judgements about any
potential conﬂicts of
interest that may arise
if you act as advocate
P5 Collaborate with
people to prepare a
case that represents
their best interests
P6 Make
representation to
achieve desired
outcomes
P7 Communicate
outcomes of the
advocacy in ways that
can be understood
P8 Review the
effectiveness of
advocacy

111
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Key Role 4: Assess needs, risks and circumstances
SW Standard

Performance criteria

Practice
Learning
Level

SW 12

P1 Listen to people’s
own accounts of their
situation

Levels:

Assess needs, risks
and circumstances in
partnership with those
involved

.

Initial assessment

.

Risk assessment

P2 Work holistically
with people to enable
them to identify, clarify
and express their
strengths, needs and
expectations

.

Supervision
minutes

.

Direct
observations

.

Case records

P3 Identify obstacles
that create limitations
for people

.

Review reports

.

Feedback from
multidisciplinary
colleagues

.

Reﬂection

P4 Assist people to
identify what would
help them build on
their own strengths,
abilities and
achievements
P5 Work with others
to gather further
information relevant to
the assessment
P6 Work with people
to identify any risks
associated with their
situation
P7 Analyse the
nature, level, urgency
and implications of
any risks identiﬁed, in
compliance with legal
and other
requirements
P8 Assess the
balance of people’s
rights and
responsibilities in
relation to any risks
identiﬁed
P9 Make
professional
judgements about
needs, risks and
protective factors to
inform planning
P10 Record
assessment
information accurately
and in accordance
with organisational
requirements

112
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Indicators

2 and 3

Practice
Learning
Evidence
Record of
Practice
Direct
Observation
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SW 13
Investigate harm or
abuse

P1 Identify
behaviours and
environments that
present potential risk
of harm or abuse
P2 Work within
organisational
procedures and in
partnership with
othersto plan an
investigation into
suspected harm or
abuse
P3 Maintain a focus
on safeguarding the
person at risk
throughout the
investigation process
P4 Use persistence
and assertiveness to
gather direct evidence
about the harm or
abuse

Levels:

The 6 Key Roles and 20 National Occupational Standards

.

2 and 3

Identify
interventions
required

.

Direct observation

.

Information
gathering

.

Contact records

.

Action planning

.

Referrals to other
agencies/
professionals

.

Supervision
minutes

.

Attendance at
Case conference

.

Case notes

Record of
Practice
Direct
Observation

P5 Co-ordinate other
evidence from a
variety of sources and
disciplines to assess
the level of risk
P6 Make a
professional
judgement in
partnership with
others on the level
and nature of
intervention required
P7 Develop options
for achieving
immediate and longer
term outcomes
P8 Make
recommendations in
partnership with
others about the
intervention required
P9 Record
information relating to
the investigation
accurately and in
accordance with
organisational and
other requirements
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Key Role 5: Plan for Person-Centred Outcomes
SW Standard

Performance criteria

SW 14

P1 Support people to Levels:
understand the
2 and 3
planning process and
their rights and
responsibilities within
it

Plan in partnership to
address short and
longer term issues

P2 Work with people
to agree the overall
outcome that the plan
should achieve
P3 Establish
agreement on short,
medium and long term
objectives
P4 Support people to
recognise resources
within themselves,
their personal
networks and the
community
P5 Explore with the
people involved a
range of possible
solutions and their
feasibility
P6 Formulate a plan
based on collated
information
P7 Establish
agreement to the plan
with those involved in
it or affected by it
P8 Agree how the
plan will be monitored
and reviewed
P9 Record the plan
and any issues or
needs that the plan
does not seek to
address
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Practice
Learning
Level

Practice Learning
Indicators
.

Assessment/
Review Reports

.

Care plans

.

Direct observation
of practice

.

Action plans

.

Agency records

.

Service user
feedback

.

Supervision
minutes

.

Minutes of formal
decision-making
meetings

.

Review reports

Practice
Learning
Evidence
Record of
Practice
Direct
Observation
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SW 15
Agree risk
management plans to
promote
independence and
responsibility

P1 Review your own
and the organisation’s
legal and professional
duties when
supporting people to
balance risks, rights
and responsibilities
P2 Assess the
individual’s capacity to
make decisions
regarding risk
P3 Assess risk
according to legal and
organisational
requirements

Levels:

The 6 Key Roles and 20 National Occupational Standards

.

Reading and
evidence base

.

Assessment

.

Minutes of formal
decision-making
meetings

.

Contracts

.

Care plans

.

Contact records

.

Correspondence

.

Setting timeframes

2 and 3

Record of
Practice
Direct
Observation

P4 Use
assertiveness to
ensure that the
actions of others work
in the best interests of
the individual and take
account of the wider
community
P5 With the
individual, develop a
plan to minimise risks
while maximising
independence and the
responsibility for
taking positive risks
P6 Work with the
individual and others
to ensure they
understand the
reasons why speciﬁc
safeguards need to be
put in place
P7 Establish
agreement to the plan
with all those who will
share the
management of risk
P8 Agree a strategy
for monitoring and
reviewing the risk
management plan
P9 Complete records
of the risk
management plan
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SW 16
Agree plans where
there is risk of harm
or abuse

P1 Analyse from the
outcome of an
investigation the
degree of risk to a
person, to their
immediate or
extended network, or
to the community

.

Risk assessment

.

Risk management

.

Interagency
working

.

Direct
observations

P2 Collaborate with
the person, those
close to them,
colleagues and
professionals from
other disciplines to
develop a plan that
will protect the person,
those in their networks
and the community

.

Person-centred
plan

.

Evaluations

.

Reﬂection

.

Supervision
process

.

Methods of
intervention

P3 Support the
person to be as fully
involved as possible in
the planning process

.

Review reports

.

Review meeting

P4 Negotiate
agreement on the
least restrictive and
least damaging plan
of action that will offer
short term safety in
respect of the risks
evidenced
P5 Develop a longterm therapeutic plan
to restore or continue
to provide protection
P6 Review plans
with others at agreed
times
P7 Make changes to
the plan in response
to the trajectory of the
intervention in
consultation with
others
P8 Produce
professional records
and reports to
document plans,
progress, changes to
plans and outcomes

116

Levels:
2 and 3

Record of
Practice
Direct
Observation

Appendix 1

The 6 Key Roles and 20 National Occupational Standards

Key Role 6: Take actions to achieve change
SW Standard

Performance criteria

Practice
Learning
Level

SW 17

P1 Research a
range of methods and
models of social work
intervention that may
promote change in
speciﬁc situations

Levels:

Apply methods and
models of social work
intervention to
promote change

P2 Analyse how your
own professional and
interpersonal skills
can be demonstrated
within methods and
models of social work
intervention
P3 Articulate your
rationale for choosing
particular interventions
in speciﬁc situations
P4 Use your own
professional and
interpersonal skills to
apply social work
interventions

2 and 3

Practice Learning
Indicators
.

Reading/tuning in

.

Reﬂection on own
knowledge , skills
and values

.

Assessment and
planning

.

Implementation of
method of
intervention

.

Ongoing
evaluation and
review

.

Supervision

.

Direct
observations

Practice
Learning
Evidence
Record of
Practice
Direct
Observation

P5 Monitor through
reﬂection in practice
the effectiveness of
the interventions in
achieving change
P6 Revise
interventions to take
account of reﬂective
monitoring
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SW 18
Access resources to
support personcentred solutions

P1 Conﬁrm with
people the outcomes
and the resources
required to achieve
them

2 and 3

.

Induction

.

Referrals to other
agencies/
professionals

P2 Carry out actions
needed to secure
agreed resources

.

Assessment of
needs

.

P3 Keep people
informed of progress
in securing resources

Contact records
and interagency
paperwork

.

Agree action plan

.

Supervision
records

.

Review meeting

.

Reﬂection

P4 Support people to
deal with any
unexpected or
unwelcome news that
may arise when
securing resources
P5 Agree a way of
monitoring and
reviewing the use of
resources, to meet
the needs of both the
people involved and
the organisation
P6 Provide
monitoring information
on resources to meet
organisational
requirements and to
inform service
planning,
commissioning
strategies and
capacity building
P7 Evaluate the
effectiveness of
resources in achieving
outcomes for people
over time
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Levels:

Record of
Practice
Direct
Observation

Appendix 1

SW 19
Evaluate outcomes of
social work practice

P1 Review the
intended outcomes of
social work practice in
speciﬁc situations
P2 Analyse
information from a
range of perspectives
on progress towards
outcomes
P3 In partnership
with others, evaluate
outcomes for
individuals, their
families or
communities
P4 Analyse the
outcomes for your
own organisation

Levels:
2 and 3

The 6 Key Roles and 20 National Occupational Standards

.

Review meeting

.

Reﬂective learning

.

Feedback from
service users/
carers

.

Engagement in
supervision

.

Supervision
records

.

Future learning
needs

.

Feedback from
Team

Record of
Practice
Direct
Observation

P5 Reﬂect on your
own role and use of
self in speciﬁc social
work interventions
P6 In partnership
with others, revise
plans for practice and
interventions to take
account of evaluations
P7 Identify lessons
learned that should
inform your future
practice and the work
of your organisation
P8 Articulate how
your own evaluations
may contribute to the
development of social
work as a profession
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SW 20
Disengage at the end
of social work
involvement

P1 Agree a plan for
disengagement when
the end of your
involvement is
approaching
P2 Explain to people
the reasons for your
forthcoming
disengagement
P3 Provide people
with information on
the closure or
continuity of support
for them
P4 Arrange for the
transfer or closure of
information relating to
social work
involvement
P5 Complete
required
documentation to
close your
involvement

120

Levels:

.

Supervision
records

.

Process record

.

Direct observation

.

Review meetings

.

Service user/carer
feedback

.

Records of
handover meetings

.

Contact records

2 and 3

Record of
Practice
Direct
Observation

Appendix 2
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Appendix 2 Statements of
differential for levels of practice
learning

121

122

Skills

Demonstrates understanding of and
ability to apply basic verbal and nonverbal skills of engagement

Can produce a clear, concise and
accurately presented written report

.

.

Understanding of key theoretical concepts
which inform social work practice

Foundation

Level One

Knowledge .

Level
Indicators

Can use a range of social work skills
appropriate to each stage of the social
work process
Demonstrates the ability to use verbal
and non-verbal skills of engagement in a
considered way
Can express and present information
clearly in verbal and written form
Can demonstrate a beginning ability to
use self
Demonstrates a beginning ability to
analyse, evaluate and reﬂect on practice
Can manage time and own workload
competently, with guidance

.

.

.

.

.

.

Demonstrates conﬁdent and competent
use of a range of verbal and non-verbal
communication skills, including the
ability to respond to complex and
unforeseen situations
Demonstrates conﬁdent and competent
use of self.
Can report and present information
concisely, yet comprehensively,
presenting complex issues clearly
Demonstrates an extended repertoire of
skills integral to their practice
Demonstrates a developed ability to
analyse, evaluate and reﬂect on practice
Can manage time and own workload
competently with some guidance

.

.

.

.

.

.

.

Can relate knowledge of law and social
policy to agency function

.

Demonstrates ability to undertake social
work role and related agency tasks

Can critically apply a range of theoretical
perspectives and research to support
evidence-based practice

.

Uses appropriate sociological/
psychological material to further
understanding of service users’ situations

.

.

Demonstrates informed and critical
awareness of agency function

.

Beginning ability to apply social work
theories and methods to direct and inform
practice

Demonstrates ability to select, apply and
sustain appropriate social work methods
and demonstrate explicit use of same

Level Three

Integrated Application

.

Application

Level Two
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K216 and K315 Mapping of components of good practice, social work approaches and practice links

Appendix 3 K216 and K315
Mapping of components of good
practice, social work approaches
and practice links

123

124

Listening and talking,
counselling and
communication skills,
building relationships,
recording,
interviewing.

Observing.
Understanding and
expressing feelings.

Strive to establish and
maintain the
conﬁdence of service
users and carers.

Protect the rights and
promote the interests
of service users and
carers.

Theories of
attachment,
loss and
transition.
Service user
involvement.

Developmental
theories
relevant for
work with adults
and children.

Crisis
intervention.
Solutionfocused
approaches.
Direct work
with adults.

Identity, life
story and
transitions
work.
Supporting
individual
development.

Learning
Guide 3
Responding to
developmental
needs

ICT

Further features in
creating a
presentation.

Creating a
presentation.
Focus on service
users’ and carers’
views on social
work education.

Respect for human
Managing information. Presenting
rights, to ensure the
information with
protection of service
presentation
users with the aim of
software. Focus on
safeguarding them and
personal safety.
others.

Learning
Guide 2
Responses to
crisis needs

Rights and
responsibilities.
Relevant laws,
policies and
procedural
guidelines.
Personal safety
at work.

Skills

Working with
strengths.
Person-centred
approaches.

Values and ethics

Learning
Guide 1
Working with
needs and
risks of harm

Knowledge

Social work
approaches

Learning
Guide

K216 Mapping of components of good practice, social work approaches and practice links

Explore contribution of
developmental
understanding to
assessment or
intervention. Seek
service user feedback.

Prepare queries about
interventions or
arrange to be
observed given
feedback on your
communication skills
by a current service
user. Discuss
opportunities to
engage in these with
practice teacher.

None.

Researching
issues using
a Library
database
(ASSIA).

Find out procedures
to protect staff in
own practice learning
setting. Identify with
practice teacher any
unmet protection
needs.

Practice links

Anatomy of
a journal
article.

Information
literacy
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Action techniques
and individual
behaviour.
Strategies for
planning effective
group work.
Planning for group
work.

Communicating
with groups
online.

General groupwork
skills. Using action
techniques.
Recognising
common individual
behaviours in
groups.

Strive to establish
and maintain the
conﬁdence of
service users and
carers.

Group skills and
interactional
techniques.

Learning
Guide 6
Social
work and
groups:
practice

Finding an
article from a
journal
reference
relevant to
practice.

Observing and
negotiating.

Using power in a
participatory way.
Developing antioppressive
practice in
working with
groups.

Different kinds of
social work groups.
Theories for working
with groups. Ethical
issues in group
work.

Group work
approaches.
Systems theory,
mutual aid, cognitive
and developmental
approaches.

Learning
Guide 5
Social
work and
groups:
context

ICT
None.

Skills
Negotiating,
listening and
talking.

Identify and
acknowledge
contrasting views
on family and
caring
responsibilities.

Diverse
development needs.
Ecological and
strengths
perspectives. Family
life maps, family
policy, care as a
contested concept.

Working with
families and
networks, systems
theory, family work
and family group
conferences.
Multidisciplinary
work.

Values and
ethics

Learning
Guide 4
Working
with family
groups
and
networks

Knowledge

Social work
approaches

Learning
Guide

Assignment
preparation: how to
ﬁnd a range of
resource types.

None.

Citation searches:
following up a topic
within a research
article. Assignment
preparation: getting
to grips with
referencing.

Information
literacy

Find out about
community and selfhelp groups in your
local area for
service users
associated with your
placement, meet
community and selfhelp groups in your
local local area for
service users
associated with your
placement, meet
group leaders if
possible.

If you are placed in
a team, reﬂect on
the group process in
that team, and in
particular, your
personal
contribution to that
group process.
Explore
opportunities to
'lead' a group with
your practice
teacher/assessor.

Explore with
practice teacher the
potential for working
with family groups.
Identify suitable
aims and objectives
for this work.

Practice links
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125

126

The legal context
for information
sharing, ethical
issues, crossing
professional
boundaries, ground
rules for effective
inter-professional
teamwork.
Safeguarding and
inter-professional
collaboration.

Partnership
working, interagency and
interprofessional
working.

Developing
cultural
competence.

Learning
Guide 8
Working
collaboratively

Learning
Guide 9
Working with
communities
and diversity

Vulnerability and
resilience in
unaccompanied
asylum-seeking and
trafﬁcked children.
Cultural differences
and common
needs. Working
with interpreters.

Ecological
perspective. Types
of social support
networks. Impact
of, and policies to
tackle, social
exclusion;
promoting inclusion.

Ecological and
systems
approaches.
Network
mapping,
strengthening
and building.

Learning
Guide 7
Developing
support
networks

Knowledge

Social work
approaches

Learning
Guide
Identify types of
social networks;
building new
connections;
identifying the
nature of social
disadvantage.

Communication
skills for working in
partnership.
Establishing trust;
displaying empathy;
negotiating with
partners; advocacy.

Listening skills.
Recording
accurately. Working
with an interpreter.

Ethical practice in
recording and
sharing
information.

Anti-oppressive
practice.
Promoting
independence.
Being
accountable for
the quality of your
work.

Skills

Provide service
users with
information to
facilitate and
promote choice.

Values and
ethics

None.

Using databases to
explore interprofessional
practice.
Assignment
preparation: further
exploring Library
resources.

Managing networks.
Creating a contact
resource which can
be updated to help
maintain
professional links.

None.

None.

Information
literacy

Creating a set of
links to online
resources. Finding
out about provision
for service users
within own
community.

ICT

Use the
culturagram to think
about your culture/
understand the
culture of a
colleague/service
user. Choose one
cultural group in
your placement
area and seek out
resources that
might be helpful if
working with a
service user from
that group.

Find out about the
range of different
professionals who
work with own
practice learning
agency and set up
an informal meeting
with another
agency.

Identify the
communities that
service users come
from and the risks
they may face of
social isolation and
exclusion. Discuss
ways to address
this.

Practice links
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Poverty-aware
practice. Promoting
social inclusion,
working with
strengths.
Community-based
intervention.

Working with
strengths. Support
planning and
personalising.
Supporting and
strengthening
networks.

Learning
Guide 10
Communities
in need

Learning
Guide 11
Supporting
people in the
community

Learning
Identity and
transition work.
Guide 12
Creating
community in
care settings

Social work
approaches

Learning
Guide

None.

Assignment
preparation:
techniques for
keeping up to
date.

None.

None.

Identifying and
assessing risk and
abuse. Interprofessional
working. Planning
and reviewing
support.

Listening and
talking. Supporting
people with
transitions.
Developing
personal care
planning.

Respecting the
rights of service
users. Being
accountable for
the quality of your
work.

Recognising and
promoting the
interests and
abilities of service
users. Promoting
independence.

Policies and
guidance relevant to
community care and
protection of
vulnerable adults.
Development in later
life. Risk
assessment.
Multiprofessional
assessment and
support planning.
Transitions, care
environments,
empowerment and
personal care
planning. Care
standards and
inspection reports.
Residents with
dementia. Action
research.

Search
databases for
newspaper and
other reports to
identify themes
in relation to
poverty.

Information
literacy

‘The poverty line
and you’:
spreadsheet
activity, using
personal data,
graphs and
charts.

ICT

Listening and
talking skills.
Understanding and
expressing
feelings.

Skills

Anti-oppressive
practice.
Protecting rights
and promoting the
interests of
service users

Values and
ethics

Aspects of need.
How social capital is
created. The impact
of poverty and social
exclusion.

Knowledge

Think about how to
support a service
user in considering
entering residential
care.

In your practice
learning agency, ﬁnd
out how risk
assessment is
incorporated in a
multi-professional
assessment
process. With
practice teacher/
assessor, discuss
key points relating to
risk.

Look for examples
of poverty. Identify
and visit projects
promoting social
inclusion.

Practice links
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127

128

Importance of
challenging hidden
discourses which
may discriminate
against service
users.

Communication
skills including
written. Knowledge
of how hidden
discourses impact
on service users.

Learning
Guide 3
Language,
narratives
and service
user
partnerships

Language and
discourses and their
inﬂuence in
constructing social
work problems.
Writing for different
audiences including
court and other
reports.

Ethical use of
knowledge in
relation to practice.
Ethical research
methods.

Understanding how
research supports
social work practice.

Research methods.
Learning
Practitioner research.
Guide 2
Evidence and
knowledge in
practice and
research

Understanding the
responsibilities of
considering different
perspectives and
questioning
assumptions.

Critical and
constructive
approaches to
knowledge creation.

Planning individual
workload. Deciding
on competing courses
of action.

Values and ethics

Learning
Guide 1
Introduction
to K315

Knowledge

Social work
approaches

Learning
Guide

Use of research,
modiﬁed literature
review and formative
assessment tasks to
develop use and
understanding of
research in practice.

Development of
advanced
communication skills
for practice.

Using library
and other
resources to
develop
research
skills.

Researching
materials
relevant to
own
specialism.

Online
notes,
documents
and
discussion
forum.

Use of
audio and
video
analysis
and online
discussion.

Understanding
relevant
methodologies
including evaluating
techniques for social
work practice.
Understanding how to
design research
proposal.
Developing
communication skills
and critical analysis of
written and verbal
communication.

Practice links
Analysing and
intervening in practice
scenarios using the
LG activities which
assist with critical
practice.

Information
literacy
Using library
and other
resources to
develop
independent
study skills.

ICT
Developing
useful
personal
ICT tools
for critical
practice.

Self-directed study.
Understanding
assessment
requirements.

Skills

K315 Mapping of components of good practice, social work approaches and practice links
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Understanding of risk,
including
safeguarding.

Knowledge of
structural and other
ways in which
discrimination is
created and
perpetuated.

Manifestations of
discrimination of
different forms and
how social workers
can and should
challenge this.

Learning
Guide 5
Working with
difference
and diversity

Complexity of social
Learning
Guide 6
work roles, tasks and
Working with settings.
uncertainty
and risk

Knowledge of how
competing interests
and views complicate
social work
intervention and
require thoughtful
intervention, which
may not be welcomed
by all involved.

Using professional
authority according to
duties and
responsibilities
invested in role.

Learning
Guide 4
Power,
authority and
professional
judgement

Knowledge

Social work
approaches

Learning
Guide

Teaching and
learning links to key
areas of practice.
Personal
research into
responses to
risk in own and
other practice
areas.
Online
activities
including
personal
critical
reﬂection and
group
discussions.

Strategies for
identifying and
addressing risk.

Negotiating
complex
boundaries
between
acceptable/
unacceptable
levels of risk.

Focus is on how to
enhance own
practice skills.
Self-directed
study activities
encourage
individual skills
development in
own ﬁeld.

Online quizzes,
personal
reﬂections and
group
discussions.

Activities encourage
understanding that
these issues are
relevant across all
ﬁelds of social
work.

Practice links

Personal
development and
reﬂection on
challenges of antidiscriminatory
practice and tools for
action.

Ethical
frameworks for
social work.
Challenging
discrimination in
practice.

Information
literacy
Activities
support
individual
research for
practice
specialism.

ICT
Use of online
quizzes,
discussions
and individual
research.

Enhanced ability to
work with involuntary
service users.

Skills

Appropriate
responses to
competing
interests and
values
considerations.

Values and
ethics

Appendix 3
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130

Recognising
potential impact of
budgetary
constraints on
individual cases, and
negotiating agreed
courses of action
within those
constraints.

Developing greater
understanding of
specialist CPD
opportunities
relevant to own
practice interests.
Researching relevant
materials for ﬁrst
year of qualiﬁed
practice using online
library and other
web-based
resources.

Understanding the
responsibility to
address the
competing demands
arising from limited
ﬁnancial resources.

Online
reﬂection
and
evaluation
activities.

Evaluating
continuing
professional
development.

Understanding
continuing
professional
development.

Learning Guide
10 Conclusion:
preparing for the
ﬁrst year as a
qualiﬁed social
worker

Personal toolkit and
other resources to
support resilience in
practice.
Self-directed study
for personal
development and
preparation for ﬁrst
year of qualiﬁed
study.
Developing
personal
toolkit
including
online
resources.

Personal and
collective strategies
to enhance personal
well-being and
efﬁcacy.

Individual and
collective strategies
to develop and
enhance resilience.

Leadership
and
management
theory and
concepts of
resilience.

Importance of
personal and
professional
resilience.

Learning Guide
9 Supporting
and developing
resilience

Workshop/ online
learning event and
other activities
enhance ability/
critical practice skills
with individuals and
groups.
Researching
concepts and
practice in own
specialism.

Selfdirected
study and
online
learning
activities.

Communication and
analysis to forge
constructive alliances
with service users
and other
professionals.

Partnership working
with service users/
carers to redeﬁne
problems and
harness existing
resources.

Theorising
conceptions
and framing/
reframing of
‘problems’ in
social work.

Deciding between
competing
courses of action.
Critical
approaches to
strengths
perspectives.

Learning Guide
8 Deﬁning
problems and
ﬁnding solutions

Practice links
Workshop / online
learning event and
other activities to
develop practice
skills.

Information literacy
Development of skills
in ﬁnding resources
suitable for practice
setting and interests.

ICT
Quizzes
and online
activities
including
selfdirected
research.

Skills
Identifying and
managing conﬂicting
needs and ﬁnite
resources.

Addresses the
difﬁcult balance
between ethical and
values obligations,
best practice and
resource
considerations.

Understanding
complexities of
assessment.

Critical
approaches to
assessment
theory.

Learning Guide
7 Negotiation,
assessment and
decision-making

Values and ethics

Knowledge

Learning Guide Social work
approaches
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Appendix 4 Guidance on training,
qualifying and support for practice
teachers. Expectations of practice
teachers
(See also Sections 1.3 and 1.8)
The Open University Social Work Degree programme expects practice
teachers to hold a recognised social work qualiﬁcation; comply with the
Social Care Council registration requirements; have a minimum of two
years post-qualifying social work experience following successful
completion of an ‘Assessed Year in Employment’ (AYE) or equivalent; hold
a recognised qualiﬁcation in supporting or assessing practice.
Or
Alternatively, practice teachers will be individuals who are currently
undergoing training and under supervision for a recognised qualiﬁcation in
supporting or assessing practice, veriﬁed by an experienced assessor.

Agency support
All agencies sponsoring staff on the OU Social Work Degree programme
will have an ‘agency coordinator’ who acts as the link with the OU. They
are responsible for identifying the placements for students in accordance
with the OU Staff Tutor. The agency coordinator’ will be an important
reference point for you (whether you are an employee of the agency or an
off-site practice teacher), and will be able to advise whether the agency has
a local arrangement for post-qualifying training. Larger organisations often
have training departments that provide resources for support, materials,
training packs, and so on. These will be helpful in your teaching role and
for your own development.
The NIDSWP has useful resources on its website for the practice teacher:
https://nidswp.net/documents

Support from the Open University Social
Work Degree programme
The key person who links you with the OU is the programme tutor (see
Section 1.5). Their role is to monitor and manage the student’s learning and
to deal with any difﬁculties that arise, particularly with respect to the
practice learning arrangements. It is their job to support the student and
practice teacher through this process, and you are likely to need to refer to
them from time to time from clariﬁcation of your role and tasks, or to get
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advice about issues and concerns that arise during the placement. The
programme tutor can also advise you about OU brieﬁng events. The OU is
currently looking at how we support practice teachers and will keep agency
coordinators informed of our policy as it progresses. Some resources for
practice teachers are listed in Appendix 8.
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Appendix 5 Northern Ireland
Framework Speciﬁcation for
Degree in Social Work
The Northern Ireland Framework Speciﬁcation for the Degree in Social
Work (The Framework) is a joint publication by Department of Health and
Social Services and Personal Safety (DHSSPS) and the Northern Ireland
Social Care Council (the Social Care Council). It sets out a single
comprehensive set of learning outcomes in the form of performance criteria,
core skills and knowledge and understanding statements for the Honours
Degree in Social Work. The Framework incorporates both academic and
practice learning components of social work education and takes account of
the full range of social policy, law and service delivery arrangements for
social work in Northern Ireland. It also speciﬁes the value base as an
integral part of the knowledge and practice requirements.
The Framework also incorporates the Quality Assurance Agency (QAA)
Benchmark Statements: Academic Standards – Social Work, 2008. The
standards are underpinned by deﬁning principles which describe the scope
and complexity of social work courses offered at honours degree level.
They provide guidance on subject knowledge and skills and reﬂect the fact
that practice learning is central to the Degree and should cover a broad
spectrum of connected learning experiences. The QAA Benchmark
Statement can be accessed on the QAA website: https://www.qaa.ac.uk/docs/
qaa/subject-benchmark-statements/subject-benchmark-statement-social-work.
pdf?sfvrsn=5c35c881_6. In the document the following statement can be
seen on page 4, list item 2.5: “Contemporary social work increasingly takes
place in an inter-agency context, and social workers work collaboratively
with others towards interdisciplinary and cross-professional objectives.”
This document also provides useful additional information which will be of
beneﬁt to course providers in continuing to develop the curriculum.
The Framework Speciﬁcation must be delivered in the context of the
following standards, requirements and strategy documents:
.

The Standards for Practice Learning, NISCC, June 2018

.

The Practice Learning Requirements, NISCC, August 2010

.

The Regional Practice Learning Strategy, 2010-2015, DHSSPS,
April 2010

Successful completion of the BA (Hons) Social Work NI Degree is
followed by an ‘Assessed Year in Employment’ (AYE)
Newly qualiﬁed social work graduates wishing to practice in Northern
Ireland will be registered on the Social Work Register with a condition on
their registration that they complete an AYE. The Northern Ireland Social
Care Council must ensure that all registrants are ﬁt and competent to be on
the Social Work Register and that they meet the requirements to maintain
their registration.
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During the assessment year, graduates will have the opportunity to apply
and consolidate the knowledge, skills and performance criteria (learning
outcomes) acquired during training in their employment setting.
Employers must conﬁrm to the Social Care Council that the registrant is ﬁt
to practise as a fully accountable social worker before the AYE condition
can be removed. www.niscc.info
(AYE Circular, HSS OSS, 2015)
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Appendix 6 Effective practice
learning within the context of a
student’s own workplace
An investigation for the CETL (Centre for Excellence in Teaching and
Learning), written by Gill Walker in May 2006 but unpublished, summarises
some useful points for good practice.
Research undertaken by The Open University has found that practice
learning in a student’s own workplace is more likely to be effective if the
following areas are addressed:
.

The suitability of using this type of placement is carefully considered if
other overriding factors exist; for example, if the student has managerial
responsibility, the team has relationship difﬁculties or if there are serious
resource concerns.

.

If temporary adjustments are made to make the practice learning period
different from the student’s usual work role. This process would enable
the generation of an appropriate range of evidence. Important
adjustments should include: enabling the worker to maintain a student
identity, a reduction in the normal workload and/or the negotiation of
additional practice opportunities within or outside the team for the
duration of the practice learning period.

.

Early planning to address resource implications in the workplace.

.

Early planning is undertaken to address the student’s learning needs and
suitable work opportunities.

.

The provision of funding is available to offset the student’s temporary
reduction in workload.

.

If cover costs are not available, the manager or team has temporary
capacity to offset or absorb the extra work resulting from any changes to
workload.

.

The agency coordinator is available for consultation and support from
the planning stages through to the end of the placement.

.

A thorough induction period is undertaken which reﬂects the student’s
identiﬁed learning needs.

Furthermore, there was evidence to suggest that organisational culture can
positively inﬂuence the quality of own workplace practice learning in the
following contexts:
.

if they are more generally viewed as an equally valid learning
experience from within the agency

.

if there is a prevailing culture in a team of work-based learning, for
example, other workers undertaking social work training or S/NVQ or
PQ awards.
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Appendix 7 NIDSWP - Good
practice for involving service users
in social work education
It is now universally accepted that quality engagement with, and
involvement of, patients, clients, service users, carers and communities can
have a positive impact on the delivery and outcome of both health and
social care services. This is particularly true in the training of new staff.
Social work has been at the fore of involving service users in the delivery
of the Social Work Degree (the Degree) since it was introduced in Northern
Ireland in 2004.
Furthermore, shortly after the commencement of the Degree, a major report
was commissioned by NISCC, HEA and SCIE, ‘Participating and Learning:
Citizen Involvement in Social Work Education in the Northern Ireland
Context’ (Duffy 2006). In brief this report formally recognised the
invaluable contribution made by service users to social work training, and
recommended that this group should be meaningfully involved at all levels
in the delivery of the Degree, including strategic planning. It also urged that
this contribution had to be supported and valued - 'in monetary terms'.
The out workings of the above report build a strong foundation upon which
the meaningful involvement of service users has ﬂourished. This has been
evidenced in each of the reviews of the Degree (2009, 2014 and 2019). This
progress was also recognised in the 2018 Regional Service User and Carer
Conference, 'Learning through Listening' at which a Quality Improvement
Plan was agreed.
This collaboration has led to agreeing a shared mission statement, with
associated objectives and underpinning value base. These are outlined below
along with the resultant guidelines upon which practice should be based:

Mission Statement
To encourage, facilitate and support the meaningful involvement of service
users within the delivery of the Degree; helping students connect with the
core purpose of social work, which is to seek to improve and safeguard
social well-being.

Objectives
To set out regional guidelines in relation to the involvement of all service
users within the Degree to:
.

encourage and sustain service user engagement and involvement

.

clarify contracting and payment issues
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.

ensure duty of care and support is delivered to service users involved in
Degree delivery

Values
A collective commitment from all social work agencies and educational
establishments to :
.

engage with and promote shared relationships with service users from a
basis of mutual respect and trust

.

value and respect the lived experience of service users from all
backgrounds and social work settings

.

learn from the voices of services users

.

work creatively in partnership with service users

.

ensure that service users will be the co-owners and co-producers of their
contributions, underpinned by choice, including the right to withdraw at
any stage

.

promote and nourish service user growth and personal development

.

ensure safety and duty of care to service users

The Guidelines
Within the context of effective service user involvement, all social work
practice and educational organisations are responsible for and will work
proactively and collaboratively towards involving service users in the
delivery of the Degree.
Guidelines for Social Work agencies:
1 Encourage their staff to be open to involving service users in the Degree
within a clear and transparent process.
2 Provide guidance to all social work staff in terms of having appropriate
conversations with potentially interested service users.
3 Develop approaches that will ensure that service users are referred onto
university/higher education providers in an ethical and supportive way.
(Staff undertaking this role should have experience of the Degree).
4 Ensure that there is engagement across the diversity of service users,
providing support to those from ‘harder to reach’ groups to encourage
participation.
5 Record and audit the number of service users who engage with the
Degree each year.
Guidelines for University/HE providers:
1 Ensure that there will be a nominated person, that all staff will be aware
of and link with, responsible for co-ordinating both the involvement and
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support of services users, with a recognised work weighting attached to
this role.
2 Offer all service users the opportunity to meet and have conversations in
the college in order to discuss and reﬂect on what is involved before a
decision to participate is taken.
3 Ensure service users have the option to hear about the experiences of
other service users either through meetings or use of digital recordings.
4 Have conversations with service users about the importance of ensuring
their safety in relation to the sharing of personal information.
5 Provide opportunities for service users to engage on a voluntary basis or
to receive payment for contributions within a transparent and equitable
process.
6 Make service users aware that payments may impact on certain beneﬁts.
Advice should be given to service users to seek guidance from an
appropriate source to allow them to make an informed decision to
proceed.
7 Register each service user with the University / HE provider in
contributing to the professional development of students ensuring
adherence to GDPR requirements. (This will not prevent engagement
with other establishments).
8 Ensure that each service user is linked with a tutor who will act as a key
ﬁrst point of contact and provide ongoing support, particularly before,
during and after each engagement with students.
9 Facilitate the sharing of service users’ views, needs, aspirations,
experiences and knowledge in real face-to-face contact with students to
enrich learning.
10 Evaluate the service user’s experience and impact on students’ learning
in respect of both short-term and long-term outcomes.
11 Provide opportunities for personal and educational development.
12 Access for service users to staff care services if required.
13 Disseminate and share resources across the region.

Conclusion
The positive practice in this area, which continues to evolve across the
Social Work Programmes in Northern Ireland, should be recognised. The
guidelines outlined above are made both in testimony to this positive
situation and the reality that service user involvement has rightly gained its
place at the centre of social work education.
The guidelines are not intended to be overly prescriptive. They reﬂect the
views of many of those involved in this area. They provide some
parameters and clarity around continuing to value and encourage the vital
and creative involvement of service users’ lived experiences in helping
prepare future social workers for the challenging world of practice. They
also recognise that meaningful engagement is time/resource dependent,
cannot be rushed and can only be achieved in partnership with service

139

Practice Learning Guide Northern Ireland 2021

users. Ultimately, they reﬂect the reality that it is everyone’s responsibility
to promote a community of learning and practice. This community of
learning will require continuing efforts to sustain and build upon the
progress that has been made. Future actions have been identiﬁed and will
need to be carried forward in a continuing spirit of collaboration and
partnership between agencies and in partnership with service users.
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Appendix 8 NI Social Care
Council standards of conduct for
social work students
1. As a social worker, you must protect the
rights and promote the interests and wellbeing of service users and carers.
This includes:
.

Treating each person as an individual.

.

Treating people with consideration, respect and compassion.

.

Empowering service users and carers to communicate their views, needs
and preferences, taking account of their preferred language and form of
communication.

.

Respecting and, where appropriate, representing the individual views and
wishes of both service users and carers.

.

Supporting service users’ right to control their lives and make informed
choices about the services they receive.

.

Gaining consent as appropriate from service users before you provide
care or services, in line with your employer’s procedures and any
statutory requirements.

.

Explaining your role, the purpose of your involvement and the reasons
for any decision you make.

.

Respecting and maintaining the dignity and privacy of service users.

.

Treating service users and carers fairly and promoting equal
opportunities.

.

Respecting diversity, beliefs, preferences, cultural differences and
challenging discriminatory attitudes or behaviour.
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2. As a social worker, you must strive to
establish and maintain the trust and
conﬁdence of services users and carers
This includes:
.

Being honest and trustworthy.

.

Communicating in an appropriate, open, accurate and straightforward
way.

.

Being able to communicate clearly in the English language, both
verbally and in writing.

.

Respecting conﬁdential information and clearly explaining agency
policies about conﬁdentiality to service users and carers.

.

Holding, using and storing records in line with organisational procedures
and data protection requirements.

.

Being reliable and dependable.

.

Honouring work commitments, agreements and arrangements and, when
it is not possible to do so, explaining why to service users and carers.

.

Declaring issues that might create conﬂicts of interest and making sure
that they do not inﬂuence your judgement or practice.

.

Adhering to policies and procedures about accepting gifts and money,
hospitality or services from service users and carers.

.

Refusing any loans of money or property from anyone in your care or
anyone close to them.

.

Not engaging in practices which are fraudulent in respect of use of
public or private monies.

3. As a social worker, you must promote
the autonomy of service users while
safeguarding them as far as possible from
danger or harm.
This includes:
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Promoting service users’ independence and empowering them to
understand and exercise their rights.

.

Using established processes and procedures to assess, respond to and
manage dangerous, abusive, discriminatory or exploitative behaviour and
practice.
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.

Following practice and procedures designed to keep you and other
people safe from violent and abusive behaviour at work.

.

Bringing to the attention of your employer or the appropriate authority,
without delay, resource or operational difﬁculties that might get in the
way of the delivery of safe practice.

.

Informing your employer or an appropriate authority, without delay,
where the practice of colleagues or others may be unsafe or adversely
affecting standards of care.

.

Complying with employers’ health and safety policies, including those
relating to substance misuse.

.

Recognising and using responsibly with service users and carers, the
power that comes from your work role.

4. As a social worker, you must respect
the rights of service users while seeking to
ensure that their behaviour does not harm
themselves or other people.
This includes:
.

Recognising that service users have the right to take positive risks and
helping them to identify and manage potential and actual risks to
themselves and others.

.

Following risk assessment policies and procedures to assess whether the
behaviour of service users or others presents a risk of harm to
themselves or other people.

.

Taking necessary steps to minimise the risks of service users’ behaviour
causing actual or potential harm to themselves or other people.

.

Ensuring that relevant colleagues and agencies are informed about the
outcomes and implications of risk assessments in a timely and effective
manner.

.

Abuse, neglect or harm service users, carers or colleagues.

.

Exploit service users, carers or colleagues in any way

.

Abuse the trust of service users and carers or the access you have to
personal information about them or to their property, home or
workplace.

.

Form inappropriate personal relationships with service users.

.

Discriminate unlawfully or unjustiﬁably against service users, carers or
colleagues.

.

Condone any unlawful or unjustiﬁable discrimination by service users,
carers or colleagues.

.

Put yourself or other people at unnecessary risk.
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.

Behave in a way, in work or outside work, which would call into
question your suitability to work in social care services.

.

Use social media or social networking sites or other forms of electronic
communication in a way that contravenes professional boundaries,
organisational guidelines or NISCC standards.

5. As a social worker, you must uphold
public trust and conﬁdence in social work
services.
In particular you must not:
.

Abuse, neglect or harm service users, carers or colleagues.

.

Exploit service users, carers or colleagues in any way.

.

Abuse the trust of service users and carers or the access you have to
personal information about them or to their property, home or
workplace.

.

Form inappropriate personal relationships with service users.

.

Discriminate unlawfully or unjustiﬁably against service users, carers or
colleagues.

.

Condone any unlawful or unjustiﬁable discrimination by service users,
carers or colleagues.

.

Put yourself or other people at unnecessary risk.

.

Behave in a way, in work or outside work, which would call into
question your suitability to work in social care services.

.

Use social media or social networking sites or other forms of electronic
communication in a way that contravenes professional boundaries,
organisational guidelines or NISCC standards.

6. As a social worker, you must be
accountable for the quality of your work
and take responsibility for maintaining and
improving your knowledge and skills.
This includes:
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Meeting relevant standards of practice and working in a lawful, safe and
effective way.

.

Taking personal and, where appropriate, collective responsibility for
quality improvement and safety in line with your job role.
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.

Being personally accountable for your actions and able to explain and
account for your actions and decisions.

.

Maintaining clear and accurate records as required by procedures
established for your work.

.

Informing your employer or the appropriate authority in a timely manner
about any personal difﬁculties that might affect your ability to do your
job competently and safely.

.

Informing NISCC and any employers you work for at the ﬁrst
reasonable opportunity if your ﬁtness to practise has been called into
question. This includes ill-health that affects your ability to practise,
criminal convictions, disciplinary proceedings and ﬁndings of other
regulatory bodies or organisations.

.

Seeking assistance from your employer or the appropriate authority if
you do not feel able or adequately prepared to carry out any aspect of
your work, or you are not sure about how to proceed in a work matter.

.

Ensuring that if there is a conﬂict between the NISCC standards of
conduct and your work environment, your ﬁrst obligation is to the
standards.

.

Helping service users and carers to make complaints where required,
taking complaints seriously and responding to them or passing them to
the appropriate person including your employer or NISCC.

.

Making service users and carers aware of your responsibilities within the
NISCC standards of conduct.

.

Being open and honest with people if things go wrong, including
providing a full and prompt explanation to your employer of what has
happened.

.

Co-operating with any investigation or formal inquiry into your conduct,
the conduct of others, or the care or services provided to a service user
where appropriate.

.

Working openly and co-operatively with colleagues and treating them
with respect.

.

Taking responsibility for work delegated to you, recognising and
working within the limits of your knowledge, skills and experience.

.

Recognising that you remain responsible for the work that you have
delegated to other workers.

.

Recognising and respecting the roles and expertise of workers from
other disciplines and agencies and working in partnership with them.

.

Undertaking relevant training and learning to maintain and improve your
knowledge and skills and meeting NISCC Post Registration Training and
Learning Requirements in line with your job role.

.

Contributing to the learning and development of others.
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Appendix 9 Start of placement
and the calculation of practice
learning days
Students will commence practice learning opportunities in early January in
each year.
Practice teachers should keep a record of placement attendance. A
placement attendance form is available from the programme tutor, and
downloadable from the agency website. Practice teachers may use another
method if preferred. When completing the Practice Assessment Report, the
practice teacher is asked to conﬁrm that the required number of days have
been completed. The record of attendance is not usually submitted but may
be requested in the event of a query.
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Appendix 10 Further reading of
interest for practice teachers
There is a wide range of books and journal articles that address common
and enduring issues within professional and adult education generally.
A selection of useful books is listed below.
Beverley, A. and Worsley, A. (2007) Learning and Teaching in Social Work
Practice, Basingstoke: Palgrave Macmillan.
Doel, M., Sawdon, C. and Morrison, D. (2009) Learning, Practice and
Assessment, London: Jessica Kingsley Publishers.
Dyke, C. (2016) Writing Analytical Assessments in Social Work, Northwich:
Critical Publishing.
Field, P. Jasper, C. and Littler, L. (2014) Practice Education in Social
Work: Achieving Professional Standards, Critical Publishing.
Jones, S. (2015) Social Work Practice Placements, London: Sage.
Lawson, H. (2011) Effective Supervision: what is it and how can
supervisors ensure they provide it? [Online]. Available at www.ccinform.co.
uk/articles/2011/ (Accessed 7 July 2013).
Lishman, J. (2008) Handbook of Theory for Practice teachers in Social
Work, 2nd edn, London: Jessica Kingsley Publishers.
Lomax, R. and Jones, K. (2014) Surviving Your Social Work Placement, 2nd
edn, Basingstoke: Palgrave Macmillan.
Maclean, S.M. and Lloyd, A.I. (2008) Developing Quality Practice
Learning in Social Work: A Straightforward Guide for Practice teachers
and Supervisors, Lichﬁeld: Kirwin Maclean Associates.
McNay, M., Clarke, J. and Lovelock, R. (2010) ‘The journey towards
professionalism in social work: the development and assessment of practice
learning’, The Journal of Practice Teaching and Learning, vol. 9, no. 3, pp
72–91.
McPhail, M. (ed.) (2008) Service User and Carer Involvement, Beyond
Good Intentions, Edinburgh: Dunedin Academic Press.
NIDSWP, (2014) Practice Teacher and Student Toolkit Belfast: NIDSWP.
Parker, J. (2010) Effective Practice Learning in Social Work, Exeter:
Learning Matters.
Payne, M. (2014) Modern Social Work Theory, 4th edition, Basingstoke:
Palgrave Macmillan.
Rai, L. (2014) Effective Writing for Social Work, Bristol: Policy Press.
Teater, B. (2010) An Introduction to Applying Social Work Theories and
Methods, Maidenhead: McGraw-Hill Education/The Open University.
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The NIDSWP website has a range of resources and documents for students
and practice teachers in Northern Ireland. These can be accessed at https://
nidswp.net/documents/
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Appendix 11 Preparation for
Practice and PLO Tuning in
Frameworks
Accessed from NIDSWP Practice Teacher and Student Toolkit
(July 2020), pages 36, 38 and 39

TUNING IN FRAMEWORK
(adapted from Taylor and Devine, 1993)

Preparation for Contact
Answer the following questions…

First level (resource gathering):
.

What is it like being this person?

.

What knowledge or theory do I need to know about in order to help this
person meet their…
I
II
III
IV

Physical needs
Social needs
Emotional needs
Psychological needs

Second level (information gathering):
.

What do I already know about this person from…
(a) The referral
(b) Request for the assessment
(c) Agency records

Second level (continued)
What do I already know about …
(d) this person’s relationship with their family
(e) this person’s relationship with their community/neighbours
(f) this person’s relationship with their previous contact with the
agency
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Third level (about this speciﬁc contact):
Ask yourself:
.

Is this my ﬁrst visit with this person?

.

How is this person likely to feel about me?
(agency role, age, gender, racial status, religious background, Student
status)

.

What hopes and/or fears might this person have regarding this contact?

Fourth level (myself)
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.

How am I feeling about this contact?

.

What are my fears and concerns about this contact?

.

How might these fears impact on my behaviour during the contact?

.

How can I minimise this?
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PREPARATION FOR CONTACT
(Douglas, H: June 2008)

Tuning In:
.

A tool for comprehensive exploration and tuning in prior to contact

.

Consider the following:

Legislation –

What provides the mandate for the intervention?
What about statutory roles, responsibilities and
requirements?

Policy and
procedures –
Theoretical
considerations –

What agency policies and procedures are relevant?
How do they impact on, or direct this intervention?
Relating to this situation.
Relating to the method(s) of intervention

Previous knowledge – Held by agency / others.
Student’s experience of similar situations could be
drawn on?
Tuning in –

To own feelings relating to situation (self-awareness)
To client’s possible feelings re the agency, the
Student, the situation (preliminary empathy)
To a strategy to intervene in the situation (purpose,
beginnings and contracting)

Skills –

What skills might be most relevant?
Degree of conﬁdence and competence in using
these?

Values –

What are the issues around oppression,
discrimination and rights in the situation?
What are the implications for?
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Collingwood Model (NIDSWP, 2020)
Tuning In – Stage One
TOMMY LIKES

HISTORY

BEHAVIOURS

TOMMY DISLIKES

Drawing/graffiti
art

14-year-old boy

Sporadic school
attendance

His parents’
drinking

Stays away from
school to look after his
little brother when
parents
intoxicated

His maths
teacher

His little brother

Average height
and build

His maternal
granny

Good physical
health

Playing guitar

White, N. Irish

Listening to
music

Mum & Dad
have alcohol
dependency

Card & Board
Games
Xbox [dancing
games]
His keyworker!
Being given
responsibility

Occasional misuse of
substances
Physically aggressive
towards peers

History of DV
between parents

Strong
friendship with George,
also 14 years old

History of
neglect

Fractious relationship
with parents

Brother aged 3,
Sister aged 8
Academically
bright

Strong relationship with
maternal granny who
lives close by

Arguments during
contact

Agency Setting: Statutory Children’s Home in SEHSCT
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His little sister
Losing at games
Being let down
by his parents
Being teased
Not seeing his
granny
Missing his little
brother
Bossy people!
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Tuning In – Stage Two
The Theory Circle

Theory to inform

Theory to intervene

Tommy

Attachment

Sanctuary

Crisis Intervention

TCI

Child Development
Infant Mental Health
Adolescence
Bereavement and Loss
Systems Theory
FASD

Problem-solving
Theory to
inform
Helps you to
understand
Tommy’s world

Theory to
intervene
Helps you to
intervene to
change
Tommy’s world

Person-centred
Solution-focused
Motivational
interviewing
Strengths-led
approach

Addiction
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Tuning In – Stage Three
Knowledge, skills and values

Knowledge

Skills

Legislative framework

Communication

Policies and procedures

De-escalation

Background and
networks

Containment
Self-awareness

SW approaches,
including TCI,
Sanctuary, crisis
intervention,
motivational
interviewing …

Individual work –
engagement
IT and video games
Recording and report
writing

Organisational context

Assessment

Resources

Football!
Teamwork
Effective use of supervision
Advocacy
Genogram, eco map, life
story
Values
Acceptance

Understanding

Empathy

Empower

Enable

Non-judgemental

Partnership

Choice

Diversity

Collingwood, P (2005) ‘Integrating theory and practice: The Three-Stage Theory
Framework’, Journal of Practice Teaching 6(1) p6-23: 2005 Whiting and Birch
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Appendix 12 Common
abbreviations and acronyms used
by The Open University
iCMA

Interactive computer-marked assessment

EMA

End-of-module assessment

TMA

Tutor Marked Assignment

EPLR

End of Practice Learning Review

MPR

Mid-point review

PT

Practice teacher

PTR

Practice teacher report

PLA

Practice learning agreement

PLO

Practice learning opportunity

RoP

Record of practice

RoCP

Record of critical practice

NISCC

Northern Ireland Social Care Council (the Social Care Council)

NIDSWP

Northern Ireland Degree in Social Work Partnership
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